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Executive Summary

Today, over half of college students work. Their experiences as workers and learners are impacted by increasing 

college costs and often exorbitant living expenses, and compounded by low wages. Meanwhile, state funding 

for public institutions has decreased dramatically: in 2017, it was nearly $9 billion less than in 2008.¹  Tuition and 

fees have increased across every institution of public higher education in California. Financial aid rarely covers the 

educational expenses of workers and learners, and students generally face an acute funding gap.²  Workers and learners are 

concentrated in the low-wage service economy, and nine out of 10 worked more than 15 hours a week. Many simply lack the 

resources to pay for their tuition and fees, books, other necessary supplies, housing, and utilities.³

 

Yet this emerging reality has not produced a systematic infrastructure that might provide support and necessary 

accommodations for workers and learners. In fact, their schoolwork and engagement with academic opportunities suffers 

for their work commitments, and they are often penalized at work for attempting to meet their scholarly obligations and 

schedules.

This report explores how workers and learners in Los Angeles’ public colleges and universities experience the competing 

demands of school and the workplace as they prepare for careers. We used a participatory and research justice approach, 

and worked with students, workers, and community partners to collect and analyze the data. Using mixed-sampling 

methodology, we collected a total of 869 surveys and 75 interviews. In addition, we analyzed government data and 

conducted an extensive review of existing policy and academic literature. The following are key findings from our research. 
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The Educational and Career Journey: Goals for School and Work
Workers and learners are well aware of the benefits of postsecondary degrees and the value of work in developing useful 

skills. But they face a disconnect between their jobs and their career goals, and one that is only furthered by the challenges 

in obtaining internships and work-study programs that move them further toward their future careers.

•	 Workers and learners value completing their degrees.  The overwhelming majority (91%) think it is very important to 
complete their current degree, and 56% would like to earn a graduate or professional degree.

•	 Some need to extend the timespan in which they complete their degrees.  One-in-five had to take time off from 
school, and 20% have been in school for more than four years, including one-third of CSU students.

•	 They gain skills at their job, but their work is disconnected from their studies.  Students worked for financial 
reasons, but also to develop communication skills, gain experience in their fields, and develop career networks. 
Concentrated in service and frontline jobs, 68% reported that their jobs were not related to their future work or long-
term careers, 59% said their jobs tasks were unrelated to their majors, and 52% reported that their courses did not relay 
skills related to their jobs.

•	 Most do not have access to internships or work-study programs.  Three-quarters had never had an internship, and 
only one-in-10 had a work-study job, so that their work hours rarely aligned with their fields of interest and/or career 
goals.  

Double Shift: The Penalties of Working and Learning
Workers and learners daily face difficult decisions on how to best meet the conflicting demands of work and school. 

Though they may intentionally choose jobs that grant them the flexibility to accommodate their class schedules, many 

are still unable to take advantage of academic opportunities to interact with faculty and peers. The persistent tension 

between meeting academic and work demands can result in high levels of stress and a sense of exclusion.

•	 Workers and learners have full plates with classes and work commitments.  Our study focused on participants who 
worked 16 hours in the prior week. On an average week, learners were working significantly more hours. Nearly half 
worked between 20 and 29 hours and one-third worked 30 or more hours. Study participants also had to be enrolled in 
at least 6 college course units. Three-quarters were taking 12 or more units. Nearly one-quarter worked more than one 
job, while 29% had a second major or minor. Two-thirds have worked every single term of school.

•	 Workers and learners report flexibility in work accommodations, but still experienced conflicts with school 
schedules.  Most workers reported getting the hours they want, a set schedule, and being able to adjust schedules 
at work. Yet, 69% missed school opportunities because of work, such as class sessions, late or missed assignments, 
study groups, and team meetings. Additionally, 71% had missed at least one academic activity, such as meeting with a 
professor, attending a campus program, talking to a teaching assistant, or receiving tutorial support.

•	 Balancing competing expectations at work and school had negative repercussions for workers and learners’ 
well-being.  63% reported experiencing high levels of stress, and 40% have contemplated taking a break from school. 

Half of those who considered withdrawal said it was due to school or work pressures.

Finances and Hidden Costs
Workers and learners faced financial burdens and inadequate support. Many did not receive  financial support from family 

members and were met with high living costs and expenses. As a result, they faced significant economic hardships.

•	 Workers and learners face challenges with financing their education.  Three-quarters were concerned about their 
ability to afford their education. Though over half reported that they were classified as dependent students, 63% did not 
receive any financial contribution from their families.  

•	 Working learners spend their wages on more than just tuition.  More than half (57%) worked to cover basic living 
expenses (e.g., rent, food, and transportation), yet nearly two-thirds were either late or altogether missed payments.     
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•	 Financial insecurity leads to housing and food insecurity.  One-in-two experienced food insecurity, which includes 
skipped meals, disrupted eating patterns, and lacking nutritionally balanced diets. And one-in-three faced housing 
insecurity, such as difficulty paying rent and the need to frequently shuffle living arrangements.

Recommendations
The academic progress and future careers of working students is threatened by the conflicting demands of their work 

and school lives. When asked what they would change about their situation, most expressed the need for access to free or 

affordable college and the opportunity to either not work or to earn higher wages. These challenges, inherently urgent, 

have produced a moment in which educational institutions and workplaces might be transformed so that workers and 

learners can thrive in pursuit of their educational and career goals. The following are recommendations to improve their 

academic and career experiences:

1. Support workers as learners and learners as workers.

Both labor and educational spaces require reconceptualizing how to better the conditions of working students.

a.	 Provide worker rights training and protection to all workers, including those who are also students.

b.	 Acknowledge work and school commitments, and provide institutional support and accommodations.  

c.	 Support student unions and workplace organizing efforts alike. 

2. Strengthen career and educational pathways for working learners.

Work can be a beneficial and productive experience for students, particularly when the hours are reasonable, the job can 

advance educational and career goals, and the two complement, rather than compete with, each other.

a.	 Extend accessible career resources and learning tools.

b.	 Support paid internships and training that advances career goals.

c.	 Develop opportunities for networking and mentorship.

3. Improve the financial agency of all workers and all learners.

Because students work primarily for financial reasons, they need to be more deeply empowered  to manage their finances 

and the costs of education.

a.	 Make college affordable for all.

b.	 Provide tools to easily navigate financial systems for students and families.

c.	 Expand work-study opportunities to all students, and on a year-round basis.

4. Provide holistic support.

Because juggling school and work takes a toll, working students need greater access to support services and tools for 

financial management.

a.	 Provide mental health and counseling support to help them navigate their multiple responsibilities and 
identities.

b.	 Address food insecurity immediately.

c.	 Increase awareness about food and housing insecurity.

d.	 Improve public transportation across Los Angeles County.
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1. Introduction

Today, many college students are pursuing an education while working long hours to cover their fees and the 

markedly high cost of living in Los Angeles. This report examines the challenges and hidden costs experienced by 

those who attend public colleges and universities while holding down low-wage jobs.

Prior to the 1980s, a student could graduate from college with little-to-no debt, a living-wage job, and a path to 

homeownership.⁴  A Federal Pell grant in 1975 covered nearly 80% of a student’s educational cost (tuition, fees, room, and 

board), as opposed to 29% in 2017.⁵  In 2019, California graduates left college with over $20,000 in student debt.⁶  University 

of California fees grew five times between 1977 and 2018, and California State University tuition rose 900%.⁷  And even as the 

cost of tuition gradually leveled, the cost of living continued to rise.⁸  Non-tuition expenses such as rent, food, insurance, 

and books have risen by 18% since 2012.⁹  Working class students who may have the majority of their educational costs 

covered still struggle to pay for living expenses.10

In 2018, half of college students worked, and that work was almost entirely in low-wage jobs.11  Given the changing 

context at the national, state, and local level, workers and learners are a growing college student population across all 

college systems. Yet this emerging reality has not produced an infrastructure that might provide support and necessary 

accommodations for workers and learners. In fact, their schoolwork and engagement with academic opportunities 

suffer due to their work commitments, and they are often penalized at work for attempting to meet their scholarly 

obligations and schedules. How these students experience higher education is distinct: they may necessarily forego family 

commitments, sleep, the sense of exploration that should be inherent to college life, and even meals.
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For many, completing a degree is almost prohibitively demanding. In our 2016 study of young workers in Los Angeles’s 

retail and restaurant sectors, census data showed that almost one-quarter had started, but did not finish, their education.12 

Workers enrolled in school often struggle to meet academic expectations when their employers afford them few 

accommodations. Nearly half (43%) of retail workers attending school in Los Angeles missed at least one class due to a work 

schedule priority.13

The burden of student debt profoundly impacts students and the choices they make about what jobs to take, how many 

hours they work, where they live, and whether or not they can complete their degrees. The need to earn a living can delay 

working students’ graduations or even compel them to drop out. In addition, they may not have the time or capacity to 

pursue internships, academic conferences, volunteer or partake in other extracurricular opportunities that could advance 

their educational and professional careers. A 2018 Georgetown University study concluded that overworking while enrolled 

in a postsecondary program decreases the likelihood of degree completion as well as impacts academic performance.14

The state of California has the responsibility to acknowledge that the face of the traditional student is changing, and higher 

education must change with it. Our colleges and universities need to ensure that learners have the necessary qualifications, 

credentials, and competencies to successfully enter the workforce upon degree completion. When students are working 

15, 20, or even 30 hours per week in unrelated fields and low-paying jobs, they suffer a significant disadvantage in preparing 

for their futures.15  Researchers have called on educators, elected officials, and policymakers to strategically rethink 

connections between work and higher education.16  It is crucial to confront the challenges that lie at this intersection of 

higher education and labor, given that the new normal is workers and learners struggling to make ends meet in precarious 

labor conditions.17  By examining this intersection, we also shed light on the penalties workers and learners experience 

in their workplaces for being students and in their classrooms for being workers.18  We hope to start a conversation that 

recognizes the distinct needs and experiences of students as workers and workers as learners.

Workers and Learners
In the mid-2010s, a number of academics began to employ the term earners and learners to describe the experiences of 

college students who work. Most recently, Carnevale, Smith, and Melton developed iterations of this term, using working 

learners to refer to students who need to work, are young, and mature; and learning workers to refer to more experienced 

workers who also attend college.19  Blanchard Kyte also used workers and learners to convey the simultaneity of education 

and wage work.20  Relatedly, we use workers and learners to highlight the contradictions and penalties of studying and 

working long hours.

We intentionally lead with worker, an identity often rendered as secondary in conversations about higher education. We 

want to highlight that students who work are essential to the California economy, link their experiences with those of other 

workers, affirm student work as real work, and connect the fight for students with the fight for all workers. Furthermore, we 

chose the broader term learner to encompass various kinds of students who may be young, old, returning, or part-time.

We will explore how workers and learners navigate structural constraints as they pursue rigorous academic and technical 

programs, participate in a variety of work experiences, and attend to their basic living needs. We hope to bring to light 

how educational institutions and employers penalize workers and learners, perhaps unintentionally, due to the limits they 

encounter as they attempt to meet the needs of both the university and employers.
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About This Study
The University of California, Los Angeles (UCLA) Labor Center and the Dolores Huerta Labor Institute of the Los Angeles 

Community College District, in partnership with the UCLA Institute for Research and Employment and the UCLA Labor 

Studies program, launched the Workers and Learners Research Project to contextualize the realities of this population and 

build broader engagement among community, educator, employer, and policy stakeholders. The project builds on previous 

UCLA Labor Center research on young workers in the region as well as our longstanding engagement with students at the 

community colleges, UCLA, and other public universities in the region. From August 2018 to September 2019, we collected 

869 surveys and 75 interviews across the public university system in Los Angeles County. The study utilized a unique 

methodology, working with California Community College, California State University, and UCLA professors and students to 

implement the survey and participate in the data analysis. We recruited 454 students to participate in the research process, 

with six graduate student researchers and a core team of 22 undergraduate students who conducted additional research 

and analysis through independent study and a research seminar. In addition, we conducted an extensive literature review 

and scan of government data sources (see Appendix A).

Drawing from our extensive data, we have provided an analysis that accounts for the complex lives of workers and learners. 

Section 1 begins with an overview of workers and learners in Los Angeles, followed by a contextual overview of the issues 

that impact workers and learners today. The next three sections focus on research findings from the interviews and surveys. 

Section 2 describes the educational goals of workers and learners, the connects and disconnects between study and work, 

and the opportunities, or lack thereof, for college internships. Section 3 unpacks the challenges of balancing unstable work 

schedules with the demands of school and the emotional and mental health experiences that follow. Section 4 delves into 

the financial barriers they face, including funding shortfalls. The report ends with a series of recommendations based on 

our data analysis workshops and discussions with workers and learners.
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1. Overview and Context of 
Workers and Learners
Workers and Learners in Los Angeles County

Students, from those in high school to those in graduate programs, are integral to the fabric of Los Angeles County, 

and comprised 2.7 million people and over one-quarter of the total population in 2018. Among all learners, 27% were 

in undergraduate programs, and the majority (82%) attended public colleges and universities. Among all students in 

Los Angeles County, 18% were employed, but 52% of undergraduates were working.

Figure 1: Undergraduates in Public Universities
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Figure 2: Overview of Workers and Learners in Los Angeles

Source:  U.S. Census, American Community Survey 5-year sample 2014–2018.
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Workers and learners are concentrated in the low-wage service economy.21 Over one-third worked in retail and restaurant 

jobs, and the majority earned low wages (defined as two-thirds of the median area wage for a full-time worker).22 In fact, 

60% of all workers and learners, regardless of sector, earned low wages.

Figure 3: Industry Type and Low Wages for Workers and Learners23

Source:  U.S. Census, American Community Survey 5-year sample 2014–2018.



Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  11

Most workers and learners are in service occupations, such as salespersons, cashiers, stockers, and food workers, who 

labor on the shop floor or directly engage with customers.24  More than half of workers and learners in Los Angeles are in 

frontline positions, with the rest in professional and office positions.

Figure 4: Type of Occupational Positions for Workers and Learners

Source:  U.S. Census, American Community Survey 5-year sample 2014–2018.

Some studies have asserted that complimentary conditions for workers and learners can positively influence educational 

success and career advancement. Other studies, however, have found that students who work long hours—especially 

hours unrelated to their careers or campus experiences—have lower college completion rates.25 For working-class learners 

in particular, working more than 15 hours a week has a detrimental effect on their education.26 Even learners from middle-

income households may work more hours to fund their education if their families earn too much to qualify for need-based 

aid but not enough to pay for higher education.27

Among working public college students in Los Angeles County, 86% worked more than 15 hours a week, and one-third 

worked 40 or more.

Figure 5: Average Weekly Hours for Workers and Learners in California

Source:  U.S. Census, American Community Survey 5-year sample 2014–2018.
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Disinvestment in Higher Education and Labor
The contemporary experiences of workers and learners largely arise from the economic and social world shaped by the 

neoliberal practices and policies of the 1970s and 1980s, along with the 2008 U.S. recession.28  First, principles such as “the 

benevolence of the free market, minimal state intervention and regulation of the economy, and the individual as a rational 

economic actor” have dominated this period.29  As a result, social welfare programs have been deregulated, privatized, and 

cut.30  Unsurprisingly, educational institutions have experienced slashes in funding and have been especially susceptible 

to privatization.31  Over the last three decades, college tuition and fees have increased more than 500%, “outpacing the 

Consumer Price Index, gasoline, and even… health care.” 32  In 2017, state funding for higher education was nearly nine 

billion dollars less than 2008 levels.33  This precipitous rise in tuition has produced deep levels of student debt and forced 

learners to work longer hours in low-wage jobs.  Since 2012, student loan debt has actually superseded credit card, housing, 

and medical debt.35  Student loan debt has grown exponentially from $600 billion in 2008 to more than $1.5 trillion in 2018, 

signaling a fundamental change to the current U.S. university system and economy.36

These economic and social policy transformations have ushered in an era of deindustrialization and deunionization that 

has impacted workers and the most basic ways by which work is organized.37  Moreover, deunionization has resulted in a 

lack of job security, a growth in inequality, and a “casualization” of workplace arrangements.38  The shift from full-time work 

with protections to part-time work with highly circumscribed benefits has left student workers with precarious, largely 

unprotected, and low-wage jobs. In other words, an array of policies have contributed to reframing not only students’ 

understanding of their responsibilities in their pursuit of higher education, but also those institutions’ sometimes dim 

expectations of their likelihood of success.39

The mid-century imagination of a college degree as synonymous with individual advancement and social mobility in the 

U.S. has always been merely partial. For working students, particularly low-income students of color, higher education has 

long perpetuated class inequalities rooted in the lack of affirmative access, the cycle of debt from the costs of college, and 

the pressure of necessary commitments to low-wage labor.40  The decline in available financial aid and the simultaneous rise 

in tuition and associated costs has exacerbated these already precarious circumstances.41

A 2016 report found that tuition comprised more than 61% of the total cost of attending a college, but that the cost of living 

had also increased by 80% since 1975.42  Even with a full financial aid package, low-income learners in 2011-2012 still accrued 

an average of $12,000 in expenses.43  For some students in the 1950s, a summer job could help pay for college tuition. In the 

1960s and 1970s, college students could generally afford college on a minimum wage if they worked ten hours a week while 

in school and a summer job.44  That window, however, has mostly closed.
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At the very moment working students encounter increasing price tags for college, institutions are being pressured to 

improve measurable performance for the sake of funding from federal and state governments.45  The California Community 

College (CCC) system, for instance, has implemented performance-based funding which measures, among other things, 

the number of students “earning associate degrees and credit certificates, the number of students transferring to four-year 

colleges and universities, and the number of students who complete transfer-level math and English within their first year.” 46

In this model, performance is linked to the student as an individual, and the inability to find a good job after graduating 

is registered as a personal failure rather than as a reflection on the state of the institution, economy, or relevant industry. 

Rather than focusing on “civic engagement, democratic education, and learning for its own sake,” the current university 

model has shifted its mandate to measure employability in a globalizing economy.47  The goal of higher education is thus 

transformed into private advantage rather than mutual social benefit.48

The California Master Plan and Its Public Universities
In California, there are three public higher education systems: the University of California (UC), the California State 

University (CSU), and the California Community College (CCC). Through the Master Plan for Higher Education adopted in 

1960, the state invested in public education by coordinating these three systems. The UCs were intended for research and 

postgraduate education, the CSUs (formerly California State Colleges) would grant bachelor’s degrees and would be less 

selective, and the CCC system would be more open and provide vocational and paraprofessional training.49  The overall 

concept was to invest not just in physical infrastructure, but to foster broad educational opportunities in the post-WWII 

era.50  But the goals of the master plan have remained unchanged for over half a century.

There are more than 222,500 undergraduates across the UC system, as of 2018.51  The CSUs make up the largest university 

system in the nation, with 23 CSUs that enrolled 428,400 undergraduates in 2018.52  There are 115 CCCs, with 73 districts,53  

which enroll 2.1 million learners, as of 2018.54  Los Angeles County has one of the highest concentrations of public colleges 

and universities in the state,55  with 22 community colleges (including the nine community colleges in the Los Angeles 

Community College District), five CSUs, and one UC.

Figure 6: Number of Undergraduates at CCC, CSU, and UC in Los Angeles

Source: The Integrated Postsecondary Education Data System (IPEDS) 2017
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Funding and Financial Shortfall
In 2017–2018, UC tuition and fees were $13,887 a year, CSUs were $7,217, and CCCs totaled $1,104.56  While rising costs have led 

to marginal tuition increases, the primary culprit is declining funding from the state. According to a report from the Public 

Policy Institute of California, state allocation from the General Fund to the UC and CSU systems has decreased while net 

tuition (the total amount of tuition paid minus institutional grants) rose from 2004 to 2014.57

Funding cuts restrict the availability of financial aid. In addition, financial aid usually only covers tuition and does not 

account for costs like housing, transportation, and books, and can lead to significant financial barriers for lower income 

learners.58  Much of the federal funding for higher education is distributed directly to students through Pell Grants. While 

these have kept pace with inflation in recent years—the average grant amount was $4,010 in 2017–2018—the number of 

recipients in 2017–2018 fell for the sixth consecutive year.59  The Pell Grant is key for low-income learners, though it is still 

insufficient: the maximum Pell Grant in 2018–2019 covered only 60% of average public 4-year tuition and fees and only 17% 

of private 4-year institutions.60

California, which ranks in the top 10 states for financial aid programs,10  awarded $2 billion in grants and scholarships in 

2018.62  Cal Grants, managed by the California Student Aid Commission, are the most commonly awarded,63  and cover 

up to the full cost of tuition at a UC or CSU and just over $9,000 per year at a private California college.64  The Cal Grant 

is a competitive and exclusive program with eligibility requirements that favor 4-year students and recent high school 

graduates. Other programs include the Middle Class Scholarship, which helps learners cover 10% to 40% of their tuition,65  

and the Chafee Grant program for foster youth, which grants scholarships of $5,000.66   While these programs help 

California students, they focus on tuition and fees, and do not account for living and other educational expenses.

Despite public and private assistance, many learners live paycheck to paycheck, leading to financial instability and housing 

and food insecurity. Scholars have affirmed that struggling to meet one’s basic needs with limited educational or financial 

support pushes students to work more hours at low-wage jobs and to accrue even more debt. As a result, they face 

difficulties completing their academic programs or improving their chances for social and economic mobility.67

The California Student Aid Commission found that, in 2018-2019, the average California learner spent about $2,000 a month 

to cover housing, food, textbooks, and other expenses, in addition to tuition.68  Surveys collected in 2015 and 2016 of 

30,000 students at 2-year and 4-year colleges revealed that, though most worked and received various forms of financial 

aid, one third of 2-year and 11–19% of 4-year college students experienced housing insecurity.69  And those who reported 

food or housing insecurity also experienced mental and physical health issues that prevented them from focusing on 

school, work, and general self-care.

The failure to meet basic needs obviously hinders learning and higher skill development.70  Though CCCs are an affordable 

alternative, given Los Angeles County’s tight housing market and ever-rising rents,71  it is not surprising that the California 

State Assembly Speaker’s Office of Research and Floor Analysis found that CCC students spent 43% of their income on 

housing and that one-quarter have experienced homelessness in recent years.72  Other research has shown that about 9% 

of students at CSUs,73  5% at UCs,74  and 19% at CCCs have also experienced homelessness.75 
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Not Your Traditional Student
The “traditional” student—one who is just out of high school, with some financial support from family, and few 

responsibilities outside the classroom—has increasingly become the exception in higher education. Students are now 

encompassed within a broad swath of economic backgrounds, educational pathways, racial/ethnic identities, and ages. The 

demographic profile of Los Angeles County exemplifies the nontraditional student: one-third were 25 years old or older, 

the majority were people of color, 15% were heads of households, and 12% were also parents. Single mothers in college have 

to spend substantially more time and money on childcare and home care than single women without children.76   Parents 

may also have to choose between going to class or working to support their families. Learners no longer typically enter 

4-year institutions immediately after high school. Rather, as scholar Deil-Amen reported, since the 1960s, 2-year colleges 

have increased their enrollment by twice the rate of undergraduate 4-year institutions.77

Figure 7: Select Characteristics of All Learners and Workers in Los Angeles

Source: U.S. Census, American Community Survey 5-year sample 2014–2018

In the next three sections, we draw from our surveys and 
interviews to highlight key aspects of the struggles and 
experiences of workers and learners.
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2. The Educational and Career Journey: 

Goals for School and Work

Note: This is the daily schedule of a worker and learner who works and attends school on the same days.
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As well-paying job opportunities for high school graduates continue to recede, a college degree has become key 

for securing a stable career. Among other long-term benefits, a degree is associated with job satisfaction, an 

increased likelihood that workers will see their jobs as careers, and a belief that there will be more opportunities 

for career advancement.78  Furthermore, when faced with the challenges of unemployment, it takes less time for those 

with postsecondary degrees to find work, and they are more likely to find full-time employment with higher incomes.79  For 

working students, higher education plays an integral role in expanding skill sets, shaping interests, furthering educational 

aspirations, and gaining access to lifelong learning and career resources.

This section explores how working students navigate obstacles to secure a degree. We also discuss commitments to 

internships and work-study programs that help lead to better work opportunities and conditions.

Postsecondary Goals
In our study, one-third of working students were in the process of completing their 

undergraduate degrees, and 56% wanted to continue their education to earn graduate or 

professional degrees.

Figure 8: Highest Degree Students Plan to Obtain
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Workers and learners’ degree plans differed by higher educational institution. Most noticeably, there were more workers 

and learners at UCs who planned to pursue a postgraduate degree, when compared to those attending a CSU or CCC. This 

distinction may be explained in part by differences in career and academic preparation as well as the resources available 

to students. Regardless of whether working students aspired to higher degrees or other professional certifications, their 

ultimate goal was to find stable, well-paying, and dignified jobs.

Figure 9: Degree Goals of Workers and Learners by School Type

One accounting major at CSU Long Beach (CSULB) explained that she was studying accounting to obtain the knowledge to 

become a business owner.80  Naturally, a majority of working students selected their current educational goals to meet their 

future career goals, including occupations like social worker,81  teacher,82  nurse,83  court interpreter,84  and many others. Even 

those without specific career goals reported that they hoped their education would lead to “better job opportunities” 85  and 

a “better life.” 86 
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Along with acquiring the skills and experience to achieve their career goals, students also valued the development of 

critical thinking and the widening of their perspectives. A UCLA sociology major, with a minor in film, TV, and digital media, 

reported, “I hope to become a more educated person. Someone who knows what she’s interested in [and] just wants to 

learn more about the world.” 87

Some actively pursued scholar and activist Angela Davis’ expression of the educational process: the creation of “human 

beings who have human concerns, human beings who know and understand themselves, and are able to pass human 

judgments on what’s going on around them.” 88 Similarly, workers and learners expressed their desire to better understand 

the needs of their communities and to obtain careers that would allow them to address structural inequalities. “I am hoping 

to get a better understanding of the way that our community works to learn [and] eventually go into nonprofit consulting,” 

reported a transfer student at UCLA with a minor in labor studies.89  Many wanted to use their future positions to create 

systemic change. A pre-med biology major phrased it, “I am trying to get a master’s in health administration to revamp the 

whole medical atmosphere [and] make sure that patients are being treated properly. That’s my goal.” 90

Achieving Goals
CCCs provide a launch pad for workers and learners on their way to 4-year degrees as well as opportunities to pursue 

other degrees and professional certifications that can help secure stable careers (e.g., associate degrees, certificates, and 

vocational and terminal degrees). One-third are transfer students, and for CSU students, almost half transferred.

Figure 10: Transfer Students by School Type Currently Attending

Of those that transferred, the majority did so from a community college. While many college students aspire toward 

4-year and graduate degrees in pursuit of their careers, others with 4-year degrees may return to CCCs for certification in 

technical fields such as nursing, accounting, and small business management.91

Figure 11: School Type Transferred From
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Figure 12: Year Working Learners Expect to Graduate

The paths of workers and learners are not always linear, as managing school and work presents a particular set of 

challenges. Our survey found that 20% have had to take time off from school, and 21% have been in school for more than 

four years. Those at CCCs and CSUs were much more likely to take time off than those at UCs. Taking time off obviously 

impacts graduation rates; in 2018, across the CSU system, only one-quarter of students who started a full-time degree 

program finished within four years, as opposed to the UC’s four-year graduation rate average of 68%.92  These pronounced 

distinctions illuminate the larger systemic issues many face, and the varying levels of resources and support available in 

systems of higher education.

Figure 13: More than 4 Years in College and Taken a Year Off by School Type

A working student at CSU Northridge (CSUN) explained that their educational journey of seven years was ongoing primarily 

because of financial aid challenges that forced them to work more hours. The working student said, “There was a lot of 

conflict, especially in the beginning, managing work and school. But then… once I figured out how to balance everything… 

the last three years, it’s been going real smooth. I’ve enjoyed it.” 93  Those in our survey who took a leave of absence from 

school cited high levels of stress as the primary factor. One Latinx learner at El Camino Community College studying 

nutrition and dietetics noted, “it came to the point where I couldn't do both. I couldn't work and go to school at the same 

time, and unfortunately I chose to work. Looking back, I would have wanted to—and even then, in the moment, I wanted 

to stay in school, but financial situations just did not allow it.”



Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  21

Work and School Skills
While financial need is the primary reason most work while attending school, another motivation is the desire to gain 

valuable skills and experiences that can further career goals. For some, work provides career training and industry-specific 

experience, aids in developing diverse competencies, and provides access to professional networks.

Figure 14: Reasons for Working (Other Than Financial Need)

Our research participants emphasized the importance of work experience in helping develop and apply soft skills 

and aptitudes such as communication, organization, leadership, teamwork, and critical thinking. For example, a West 

Los Angeles College learner studying business while working in retail noted how they had to learn to overcome their 

social shyness.94  Another Santa Monica Community College student, also working in retail, discussed how learning to 

communicate and work on a team on the job helped them to better communicate with professors.95  Many emphasized 

gaining time management skills as particularly helpful. Reflecting on working in a packaging and delivery facility, a 

geography major observed that, “everything works really fast. You have deadlines to meet. So I guess that’s one thing 

that transferred into my academics and life. I'm always making sure I have enough time to finish what I have to finish.” 96  

Learning to communicate well, work in teams, and meet deadlines are valuable skills for students moving forward in their 

careers.

There were also a few working students who had obtained technical skills that related directly to their field of study or 

career interests.97  One studying criminal justice while working for a local police department described learning “how to use 

proper radio transmission, police codes—just basic police protocol procedures.” 98  Another noted the differences between 

work and school stating: “At work, I am getting the experience that I want rather than at school where it’s just classes, more 

about the science-y things that don’t actually go hand-in-hand with animals.” 99  While the majority surveyed foregrounded 

their acquisition of time-management and social skills, a smaller group reported that their jobs gave them concrete skills 

that can be transferred to their later careers.

There are, however, some significant disadvantages associated with working while enrolled in school. An unintended 

consequence of needing to find jobs that can accommodate a school schedule is that it may not allow working students to 

develop technical skills that may assist their desired careers. Flexibility was a driving factor in choosing work that will best fit 

class schedules, which means that students were concentrated in service jobs in the retail and restaurant industries.
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Nearly half of working students were concentrated in retail and food service jobs such as restaurants and fast food places, 

followed by those working in education fields such as tutoring and administrative campus jobs. Though the jobs themselves 

may not align with learners’ career goals, they provided scheduling flexibility designed to accommodate students. This kind 

of work, however, is determinedly low-wage.100

Figure 15: Industries Workers and Learners Work in
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Working gig jobs through platform applications was not common among the workers and learners we surveyed. Only 3% 

took on gig jobs—half of them as their first job, and half as a second job. A Postmates worker majoring in English reported 

that the hiring process was pretty easy.  These kinds of jobs also provided a flexible schedule and income to “pay for… 

textbooks and help pay for rent and groceries and stuff.” 102  And a CSU Los Angeles (CSULA) learner who aspires to be 

an attorney worked for Postmates and Doordash in addition to working as a tutor on campus and a mentor in the local 

community.103

Figure 16: Percent Working in Gig Economy

Problematically, students rank low on occupational career ladders. In our sample, an overwhelming majority of workers and 

learners were frontline workers in floor positions and nonsupervisory positions such as cashiers, stockers, baristas, security 

guards, childcare providers, and restaurant servers. There were a smaller number of office workers engaged in occupations 

like customer service, bookkeeping, or clerical work. And a few reported working as professionals, including graphic 

designers, teachers and aides, tutors, financial staff, and consultants.104

Figure 17: Type of Occupational Positions Held by Workers and Learners

Frontline and office jobs have some long-term benefits. A sociology and education major working as a front desk 

receptionist at UCLA shared how her ability to interact with a diverse group of people might be valuable when she begins 

her career in education. While working can complement learning, many service job skills—especially those in the low-wage 

sector—are not relevant to later careers.105
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Dis/Connect Between School and Work
While tuition costs continue to increase and the pressure to find a job with a decent wage intensifies, working students feel 

an increasing disconnect between their jobs and their studies. The majority we surveyed are currently majoring in the social 

sciences or STEM (science, technology, engineering, and math) fields, but work in unrelated low-wage service jobs.

Figure 18: Areas of Study

We found that those majoring in these fields are often motivated by a desire to better understand their own lived 

experiences and to serve their communities. One UCLA learner majoring in sociology with a minor in education reported, 

“The concepts that I learn in sociology classes and education classes like they are always at the back of my head, so I’m 

more conscious about [racism and inequality].” 106  In a similar vein, a UCLA student majoring in the social sciences wanted 

to expand their worldview concerning issues of immigration and global affairs.107  Like their peers, STEM majors also wish to 

make a positive difference in the world. One learner majoring in biology discussed wanting to work on conservation efforts 

to protect oceans and animals.108

Although some working students are able to develop useful skills in service jobs, many feel that these jobs do not enhance, 

or connect to, their studies. Though many enjoy their studies, they also desire practical applications of what they learn in 

the classroom, such as that which could be gained through internships or work-study. Workers and learners in our study 

shed light on the disadvantages when they forfeit certain work experiences because of limited access to jobs in their field 

as well as work-study and paid internships on their college campus.

Figure 19: Lack of Connection Between School and Work
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There were distinctions between institutions in their ability to provide meaningful connections between school and work. 

At least half of CSU students surveyed reported that their work skills aligned with their college majors, as opposed to only 

one-third of those at CCCs and UCs. Furthermore, when asked whether they felt their coursework provided skills that could 

be applicable in their workplaces, CSU students responded more positively than their counterparts.

Figure 20: Connection Between School and Work by School Type
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According to a recent CLASP report, nationally, many community colleges have recently begun to shift academic programs 

toward more career-focused fields through practices like course sequences tailored to specific careers and combining 

advising with career exploration. This model aims to “align adult education, human services, correctional education, 

workforce development, and postsecondary educational systems to produce better results for underprepared adults.“ 109  

States that pair academic reform with social and economic support provide greater access to institutional resources for 

learners, such as peer support, mentorship, and academic advising. Supporting learners comprehensively can provide 

them with more individualized experiences and a holistic approach to their careers as well as lend new perspectives to 

institutions on effective and beneficial services.109

Internships
Greater symmetry between work and school experiences could reduce the amount of time and energy required for both, 

as well as alleviate some of the stress associated with conflicting demands. Internships can provide on-the-job learning 

that offers valuable experience related to long-term career goals and fields of study. But only one-quarter of workers and 

learners reported ever having an internship, and most have had only one.

Figure 21: Internships

Internships provide an invaluable resource for workers and learners to find careers that are dignified and personally 

meaningful. Internships can also provide a foundation for entry into the professional world.110  For instance, a worker and 

learner with an internship at a social work nonprofit explained that, after learning about the field and the various services 

available to youth and families, her career aspirations shifted to becoming a social worker.111  In addition, internships can 

expand access to social networks. One UCLA film major reflected on her internship experience by explaining that, “I’ve 

realized that there are people who are in higher positions than me who still want the same things as me… I’ve made several 

friends through the internships that are genuine friendships, not purely just for the network.” 112  Joining a company’s team 

and working alongside more senior leadership gives learners access to mentorship opportunities that can help them 

discover new interests and goals and learn more about the industry.

The lack of available internships is a problem across the public university system, and it is especially challenging for CCC and 

CSU learners. Only one-quarter of those at CSUs had access to internships, compared to half of those attending UCs. More 

troublingly, only 11% of CCC learners had any internship experience, though scholars have found that internships can be 

integral to career development.113  Internships help learners “focus their career choices [and] hone their job skills.” 114
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Figure 22: Internships by School Type

Workers and learners reported a lack of information about internships. As one UCLA worker and learner said, “I didn't 

really get the help I needed to get the unpaid or paid internships.” 115  They were simply told that “internships are there.” 

Furthermore, for those who did have the opportunity, only 47% reported that their internships were paid, while 45% 

reported only receiving college credit at any of their internships.

Figure 23: Internship for Pay or School Credit

There is a clear discrepancy between learners who would like an internship, and those that end up completing one. Of the 

three-quarters who did not have internships, 78% said they would like one.

Figure 24: Wanting an Internship

Learners generally recognize how internships can fuse school and work experiences. Yet those who have limited schedules 

and also might attend colleges with less resources are doubly penalized for not being able to partake in internships, 

especially paid or credited internships.
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Federal Work-Study
For some, Federal Work-Study positions can offset the inability to participate in internship opportunities, and some 

reported obtaining skills from work-study positions that pertained to their majors. One learner, who had not declared 

a major at the time of the interview, but was minoring in education and labor studies reflected on how his work-study 

position at the UCLA Labor Center informed him about “the kind of career paths that I’m interested in.” 116  While working 

on a project that seeks to improve access to educational resources for children of garment workers, he was able to expand 

his classroom learning with a unique work experience.

Many learners, however, did not understand what Federal Work-Study entails or how to access it on their campuses. 

Among those surveyed, only one-in-10 had a Federal Work Study job despite the preference of almost half of them. In stark 

contrast, more than one-third at UCLA held a Federal Work Study job. Very few CCC and CSU workers and learners had a 

Federal Work Study job. This discrepancy between colleges surely results from the formula used to allocate Federal Work-

Study funds, which is based on the amount an educational institution “received in previous award years, as opposed to the 

larger student body’s financial need.” 117

Figure 25: Access to Work-Study Jobs by School Type

Figure 26: Want a Work-Study Position 
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Federal Work-Study has come under criticism for providing funds mostly to more established and expensive institutions.118  

One report found that community colleges tend to receive the least amount of Federal Work-Study monies, though 

learners attending these schools make up more than one-third of all undergraduate enrollments and are disproportionately 

low-income.119

Figure 27: Key Data from Section 2
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3. Double Shift: The Penalties of 
Working and Learning



Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  31

Workers and learners are faced with difficult decisions regarding how to best meet the conflicting demands 

of work and school. Even though workers and learners often intentionally choose jobs that grant them 

the flexibility to accommodate their class schedules, many are still unable to take advantage of academic 

opportunities to interact with faculty and peers. Partaking in activities that promote faculty-student contact is crucial for 

undergraduate achievement and retention.120  Unfortunately, the persistent tension between meeting academic and work 

demands can result in high levels of stress and a sense of exclusion.

Workers and Learners Carry Full Plates
Variation exists between workers and learners in terms of the number of units they took, the number of jobs they worked, 

and the number of hours they worked weekly across different college systems. Though the minimum number of units to be 

enrolled in to participate in this study was six, three-quarters of workers and learners managed full class loads of 12 units or 

more of school.

Figure 28: Number of Units Taken by Workers and Learners

It is important to note that the recommended number of semester units to graduate in four years is 15 units.121  Yet only 1 

in 10 of CCC learners were able to take that many, and two thirds took 12 units or fewer.122  CSU learners were more likely to 

take 15 units or more. UC learners in Los Angeles are on the quarter system, and are required to take a minimum of 12 units 

to retain full-time status.123

Figure 29: Number of Units Taken by Learners by School Type

Students attending the University of California, Los Angeles, enroll in classes that are taught on the quarter system as opposed to the semester system 
used by the California Community College and California State University system. 
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Our study focused on participants who worked 16 hours in the week before. On an average week, learners were working 

significantly more hours. Nearly half worked between 20 and 29 hours and a third worked 30 or more hours.

Figure 30: Average Weekly Work Hours at Any Job

Across campuses, two-thirds of CCC and CSU students were working more than 20 hours a week, a higher rate than UC 

workers and learners. UC learners were concentrated in the 16–20 hours a week.

Figure 31: Average Weekly Work Hours at Any Job by School Type
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Finally, one-quarter of workers and learners balanced multiple jobs while pursuing more than one major or minor.

Figure 32: Work More Than One Job or Have an Additional Major or Minor

The need to work goes well beyond the occasional summer job; over two-thirds of workers and learners have worked 

throughout their entire educational careers. CCC and CSU learners had higher rates of working through their college 

enrollment than UC learners.

Figure 33: Worked Every Semester/Quarter While Enrolled in College

Many started work well before college. Among our respondents, 78% had graduated from high school in the last 5 years, 

and of those, 43% had started work while in high school.

Many spoke about their experiences juggling work and classes. A biochemistry major at UCLA captures the experience of 

quite a few in this study: “[My] college experience has revolved either around working or schooling… . Usually, I started my 

day with work, then I’d come back for classes, then I’d go back to work or have classes in between and work at some point. 

For the most part, it has been surrounded by work.” 124  One El Camino College learner working as a tutor noted that the 

reason that she works is mainly for “survival” stating: “I would not be doing it if I didn’t have to do it. I would love to just be 

able to go to school.” 125
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Jobs with Flexibility
For those who balance work and school, flexible work schedules take priority over better pay and skills acquisition. Retail 

and restaurant work entices learners with flexible scheduling, but then provides low wages. And some studies have found 

that flexibility in these environments can be limited, and students are often compelled to prioritize work shifts over 

attending school.126

Figure 34: Reasons for Accepting Position

Balancing Schedules and Commitments
Most workers and learners reported having the flexibility to choose work and school schedules that were complementary. 

Three-quarters were able to get the work hours they wanted, and a little more than three-quarters reported the classes 

they wanted. More than half reported having a set work schedule with the same hours each week while more than three-

quarters were able to modify their work schedules to adapt to their classes.

Figure 35: Flexibility in Work and School Schedules
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Many workers and learners were able to prioritize school over work. A political science major at UCLA reported that, after 

creating their school schedule, “my boss decides my hours based on my free time.” 127  But many also mentioned difficulties 

when unexpected academic commitments arose. For example, a life science major at UCLA, working in the dining hall, 

described how, when her academic schedule changed in the middle of the quarter, she was unable to change her work 

schedule.128  The unwillingness of some supervisors to modify work schedules as academic demands evolve can make it 

harder to balance work and school.

Missing School Academic Opportunities
Though workers and learners sometimes report possessing accommodating schedules, many still experience interruptions 

of their school responsibilities due to work. At least 69% missed school assignments and opportunities because of work, 

and about half reported leaving class early or arriving late because of work, suggesting that scheduling at their workplaces 

is not as flexible as it may appear.

Figure 36: Missed School Academic Opportunity

Job demands can impact schoolwork on multiple levels.129  Almost half of the learners missed two to three different forms of 

academic opportunities (assignments, study groups, meetings, exams, or presentations), and over one quarter had missed 

four or more.

Figure 37: Number of Academic Opportunities Missed Due to Work
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A biochemistry major working at a coffee shop shared their rationale for prioritizing work over school:

The consequences of leaving work early or asking for modified schedules might put workers and learners in academic 

jeopardy if they are no longer able to pay tuition. They are part of a “disposable or throwaway workforce,” as one worker 

and learner phrased it.131  Employers do not necessarily invest in student workers and often view them as only temporary 

part-timers.132

Missing School Academic Activities
Navigating the demands of school and work requires much negotiation. Working disrupts the time that students have to 

invest in their academic development, and is an example of how workers and learners are penalized for trying to maintain 

that balance. Investing time to build relationships with faculty or teaching assistants across the college systems can be 

beneficial for learners. It can help build networks for careers, support learners with their current work, and be foundational 

in shaping career trajectories. Yet our survey found that 71% had missed at least one academic activity, such as visiting 

office hours, attending a campus program, talking to a teaching assistant, or receiving tutorial support.

Figure 38: Missed School Academic Activity
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Over half have missed two or more of the above academic opportunities. In addition to office hours, other missed academic 

or social activities include school clubs and sports, tutoring sessions, field experience, academic counseling, and writing 

center support—all of which are key to academic success and future opportunities.

Figure 39: Number of Activities Missed Due to Work

Spending a large portion of out-of-class hours at work means that many have little time for school activities and programs 

that support their learning. For instance, faculty office hours are a valuable chance for learners to work more closely with their 

instructor and review material at a more personalized pace. An English major at East Los Angeles College commented on 

how if it were not for working, “I would have more time to attend club meetings, office hours, study and do homework.” 133  A 

learner majoring in anthropology and film and television while working at a casting studio described how their work schedule 

did not allow them to attend their professor’s office hours.134  Working learners experience lost instructional time because of 

their conflicting responsibilities.135

For those whose jobs are full-time, or nearly so, missing out on these academic opportunities was a meaningful gap in 

their educational experience. A history and Spanish minor who also worked as a career technician in a local school district 

described the biggest drawback of working 40 hours a week:
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They concluded that not being able to take full advantage of so many college resources is “part of the deal” that comes 

with working and studying on a full-time basis.137  The repercussions of working more than 15 hours and balancing 

different schedules can limit learners’ participation in the larger college community, and prevent them from partaking in 

extracurriculars or academic opportunities that could accelerate their educational trajectory.

Many reported that they had reached out to their supervisors and/or faculty to obtain accommodations to meet both their 

academic and work demands. Midterms and finals can be especially stressful to navigate, and during these times, petitions 

for modified work schedules were common. A CSULA learner reflected on discussions with their work-study supervisor 

regarding their upcoming classes and tests, and their gratefulness for being granted the ability to to leave work early.138  

Obtaining these types of accommodations from professors about work-school conflicts was more difficult. Reflecting on 

her experience with professors, one person shared:

While some workers and learners might obtain accommodations from their employees, others might not receive flexibility 

from faculty and/or employers.

On or Off-Campus Jobs
Given the complications that can arise when requesting flexible work schedules, some looked for work on campus. One 

UCLA learner working in transportation explained, “I liked that my job was really close. It was literally on campus so that was 

very convenient.” 140  This on-campus job also granted her the ability to increase her wages by being able to work later in 

the evening as opposed to a traditional 9-5 work shift. These jobs, however, are difficult to obtain; in our survey, only 18% 

had campus jobs, and CCCs and CSUs had significantly lower rates of on-campus jobs.

Figure 40: Have a Campus Job by School Type
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Off-campus jobs are more challenging to manage, as learners must consider commute times between campus and work. 

One learning worker majoring in anthropology suggested that an aspect of creating a balanced schedule is recognizing 

what things “you cannot change, like times that are just immovable, versus the things you can kind of move around, and 

how much time is appropriate or respectful to move around.” 141  Time spent on the road or taking public transportation 

could be spent fostering deeper connections with faculty and peers.142

Work and School Hours
The majority (89%) of those surveyed have work shifts that are scheduled during the day and compete with most class 

times. Two-thirds of workers and learners are able to work on weekends, and half on and evenings.

Figure 41: School and Work Schedules

A learner majoring in communications while working at a local bank explained how they maximized their hours by working 

“at least three days out of the week, [planning] to work weekends for sure, Saturday and Sunday, and then [trying] to 

find a way to work in between one of the weekdays.” 143  In terms of school schedules, there was less variability. More 

than three-quarters of learners reported attending classes during the day with one-third, mostly at the CCCs or CSUs, 

attending evening classes. One East Los Angeles College learner described how he would wake up at 4:00 a.m. to begin 

his shift as a Lyft driver, and then take classes from 2:00 to 7:00 p.m. to fulfill his English major prerequisites. Taking classes 

in the afternoon and evening allowed him to fulfill both his work and school responsibilities. As a transfer student at UCLA 

reported, the inflexibility at UCLA that workers and learners experience was more pronounced than when they attended a 

CCC, because the latter offered so many more evening classes.144
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Stress
Attending school today increasingly means juggling the demands of both school and work, which can lead to high levels of 

stress. Two-thirds of workers and learners reported experiencing stress balancing these demands.

Figure 42: Stress Level

An overwhelming number of those surveyed experienced stress throughout their college lives. To alleviate this, they 

primarily relied on personal self-care practices rather than institutional resources. These self-care practices included 

breathing techniques, hanging out with friends, watching movies, and having nice meals. But many of these practices 

required them to have access to financial resources. For example, one worker and learner reported how “in Westwood, a 

lot of stuff is either pricey or like you have to find transportation there, which...takes money and time. It's always a toss-

up of how am I going to just quickly de-stress so that I can get ready for my next workday or my next class for my next 

assignment, my next whatever.” 146  Some noted how things like going out to the movies or going out with friends was only 

made possible if they had leftover money after paying living, personal, and school bills.
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The inability to take advantage of mental health services was generally due to lack of time, work schedules, appointment 

hours, and commute. A student of color who worked 25 to 32 hours a week shared how their university, “is pretty good at 

offering resources for you to like get help or things like that if you are really stressed. But… it was also hard considering I was 

never really here… like I didn't really have the time to do those things… I kind of just took matters into my own hands.” 147  

While some learners might know of professional help available to them, they still may rely solely on their family and friends. 

For example, one biology major explained, “I never really talk to a professional counselor or anything like that. Honestly, 

I will call my significant other, my friends, and hang out with them.” 148  In our interviews, only one worker noted that their 

workplace provided a hotline for mental health support.149  Despite high rates of stress due to the challenges of balancing 

work and school responsibilities, there seem to be few institutional resources within academia and even fewer at the 

workplace to help address it.

Not acknowledging and managing the stress workers and learners feel can have serious consequences for their college 

experiences. In our study, 40% of workers and learners have considered withdrawing or taking a break from school.

Figure 43: School Withdrawal

School and work pressures were the top reasons for needing to take a break from school. Another one-third reported 

family obligations, which is an aspect of life often made invisible at school and work. A little more than one-quarter 

reported health issues impacting their schooling, and another one-quarter reported being unable to afford their schooling 

as a reason to take a break from school.

Figure 44: Reasons for Considering a Withdrawal from School
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One double major in history and Chicanx studies reported that the last time she almost left school was because “my 

personal life just kind of took over my academics… It was just so much that it was just so draining that I couldn't keep 

going." Similarly, one full-time worker and learner reported that they overworked themselves to the point where they could 

not dedicate “headspace” to school and opted to withdraw for a year.” 150  Among those who made the difficult decision to 

leave school as they continued to work, the feeling of being overwhelmed by the competing demands of work and college 

was the primary reason.

Exclusion and Discrimination
Conflicting work and school expectations can be further complicated by a person’s multiple identities, such as being a 

worker and learner of color, a transfer student, older, a parent, an immigrant, a formerly incarcerated person, a foster 

youth, differently abled, and/or a military veteran. Strikingly, 91% of those surveyed were people of color. These factors 

mark a unique set of conditions learners must navigate in addition to studying and working. As we mentioned at the outset 

of this report, the demographic profile of working college learners has changed dramatically over the years. Navigating 

multiple identities, while not necessarily immediately visible, can pose greater challenges for learners to complete their 

goals.

Figure 45: Workers and Learners Select Characteristics

Workers and learners reported feeling discrimination at work and/or feelings of exclusion at school.

Figure 46: Experience of Exclusion and Discrimination
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A few reported instances of discrimination based on race and gender at the workplace. One UCLA learner working on 

campus reported that ”the guys catcall the girls… It’s kinda like sexual harassment, making me feel uncomfortable because 

I’m a girl.” 151  Others attributed a lack of diversity to feelings of exclusion. Another Pasadena City College learner, working 

as a case manager, discussed how “being in an office that’s diverse is really good, but when it’s not diverse, it can definitely 

make you feel like an outsider based on race.” 152  Similar feelings were even more prevalent among those who attended 

predominantly white institutions.

Some attributed feelings of exclusion or inclusion directly to their race/ethnicity. For example, one CSUN science major 

reported that while she did not ever feel discriminated against at work, “I definitely feel that race and gender tension 

because my major is mainly white males so sometimes they don’t understand our perspective when it comes to certain 

social situations.” 153  Similarly, an English major who attended both UCLA and a CCC reflected on their experience:

As a first year when I was at UCLA, I felt out of place, mainly because it was so different from my usual environment. 

I wasn’t used to being the only one, well not the only one, but one of the few people of color. So I felt out of place 

because of my race. When I transferred to my community college, I didn’t feel out of place anymore, I guess, because 

everyone was the same.154

This learner’s sense of belonging was mediated by the demographics of the learner populations at their respective 

institutions. These examples show not only the different forms of discrimination and exclusion but also how they affected 

their experiences at school or in the workplace.

Figure 47: Key Data from Section 3
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4. Finances and Hidden Costs
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In this section, we examine the study findings by weighing the financial burden workers and learners encounter. We 

explore the costs of education (including tuition, books, school supplies, fees, and the necessity of a computer), living 

expenses (such as housing, food, utilities, and personal expenses) and financial hardships.

Financing School and Life
Tuition costs and financial assistance are primary factors that influence college enrollment. Other reasons include: 

proximity to home, their parent’s influence, recommendations from friends, the advice of a counselor, and anticipated job 

prospects after graduation.

Figure 48: Reasons Students Chose to Attend Their College
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Cost is a major factor in influencing choices around college, three-quarters of learners shared that they have serious 

concerns about their ability to finance their education.

Figure 49: Concern About Financing Education

Our survey found that 89% of learners go through the process of submitting the Free Application for Federal Student Aid 

(FAFSA) in order to receive financial aid to pay for college. They must complete this application to determine eligibility for 

federal and state aid. The term “financial aid” can be misleading, because it includes government grants, scholarships, and 

loans as well as Federal Work-Study (FWS).155  The two most prevalent forms of aid were grants and federal loans.
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Figure 50: Free Application for Federal Student (FAFSA) Application

Half of those in our study received a Pell Grant, the largest source of federally-funded grants. A student’s eligibility for a 

Pell Grant is determined by a formula developed by Congress and their  expected family contribution.156  Aimed to provide 

assistance to the neediest learners, during the 2017-2018 school year, 7.1 million received an award that ranged from $593 

to $5,920, totaling $36 billion.157  Unlike other types of financial aid, Pell Grants do not have to be repaid and can be used 

for both educational expenses and living costs, including books and housing. Only one-third of CCC learners surveyed 

reported receiving a Pell Grant whereas more than half of CSU and more than half of UC learners reported receiving an 

award.

Figure 51: Pell Grant Recipient by School Type

At the CCC level, there are many first-generation and low-income learners who would benefit from receiving a Pell Grant.158  

Yet almost $130 million in Pell Grants at the CCC have been left on the table159  because many eligible learners do not receive 

appropriate advice and become overwhelmed with the verification process.160  The learners with the greatest needs are 

left to navigate a daunting process which oftentimes involves petitioning tax transcripts from the Internal Revenue Service, 

submitting low-income verification forms, and in some extreme cases providing a parent’s death certificate.161 



Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  48

Furthermore, respondents reported experiencing difficulty in making sense of their financial aid packets as well as how to 

navigate taking out student loans. A biochemistry major discussed how making sense of the financial resources available 

to him in his particular situation was complicated.162  Because his parents were disabled, it was difficult to report his unique 

family circumstance to financial aid officers. Furthermore, he commented on how confused he was that one of his two 

siblings received financial aid while the other did not, despite each experiencing the same financial situation.163  The lack 

of assistance provided to workers and learners to improve financial literacy contributed to this misapprehension. As an 

education major at CSULA noted, their financial assistance did not go beyond receiving “money for school” and notices 

about scholarships they could apply for, which they termed “basic” assistance.164  And as one Santa Monica Community 

College student working in the healthcare industry noted, “loans are a sticky thing because there’s different kinds.” 165

Dependent Status and Parental Support
While families tend to help support their children’s higher education, many struggle with rising costs.166  We found that a 

little more than one-third of learners claim themselves as independents in comparison to more than one-half who classify 

themselves as dependents on the FAFSA application. Another one-in-10 workers and learners reported not knowing how 

they were classified on the FAFSA application. UC learners had lower rates of declaring  independent status than those at 

CCCs and CSUs.

Figure 52: FAFSA and/or Tax Filing Status by School Type

FAFSA distinguishes between independent and dependent learners by identifying one as dependent who does not meet 

any of the criteria for being an independent learner, which includes: being at least 24 years old, married, a graduate 

or professional student, a veteran, a member of the armed forces, an orphan, a ward of the court, someone with legal 

dependents other than a spouse, an emancipated minor or someone who is homeless or at risk of becoming homeless.” 167  

This definition of dependency makes invisible the many workers and learners who are classified as dependents but work to 

fully support themselves and/or unable to count on their parents to cover any of their education or living expenses because 

of their family’s limited financial resources.
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While more than half of learners in this study file as dependents, the majority, 63%, reported that their parents/relatives do 

not contribute to educational costs like tuition, fees, or books. This was true across school systems.

Figure 53: Parent Contribution to Education Cost by School Type

One observed, “My parents couldn't financially help me anymore… So I had to get a job and help my parents pay off my 

dorm and meal plan.” 168  Another studying business at CSULB and working two jobs noted how they paid for their college 

books, rent, car, gas, for “literally everything,” and described themselves as “not dependent on my parents whatsoever.” 169  

Others personally took on the financial cost of attending college so as not to burden their families. For instance, one UCLA 

student described her financial situation: “I have to provide for myself… My mom probably could help me, but I don’t want 

to put that burden on her because she has to pay for her own stuff, so I pay for my stuff.” 170  Workers and learners' decisions 

to work are not only informed by their own financial circumstances but those of their families.

AB540, Undocumented, and Deferred Action for Childhood Arrivals 
(DACA) Learners
A number of federal and state policies have impacted the undocumented college learner population in California. The 

earliest of these AB 540 California Nonresident Tuition Exemption was passed in 2001 to allow “eligible undocumented, 

legal permanent resident and U.S. citizen learners to pay in-state tuition at public colleges and universities.” 171  Later in 2011, 

the California Dream Act composed of AB130 and AB131 was signed to allow AB540 learners to receive aid “from private 

sources through California colleges and universities” as well as “from state sources that are not in conflict with federal 

law.” 172  Finally, in 2012, President Obama announced the DACA policy which would defer the deportation of undocumented 

youth meeting certain requirements while granting them work permits.173  

In our sample, 7% of learners reported being AB 540, DACA or undocumented. One worker learner majoring in history and 

Chicanx studies discussed how the thought of attending college seemed implausible attributing this to her undocumented 

status.174  It was not until she had a meeting with her college counselor that she was informed that she could attend college 

and apply for the California Dream Act. Throughout the process of applying to college and financial aid, frontline services 

providers like high school counselors are involved and can aid in securing in-state tuition and financial aid to cover tuition 

and other costs for learners.175  Another worker and learner exemplifies how difficult it is to navigate financial struggles, 
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stemming from an unexpected legal problem that had ramifications for her entire family, and the need for educators who 

can advocate for undocumented learners. She described how she almost dropped out of college when her father was 

detained by U.S. Immigrations and Customs Enforcement for six months causing her family to lose their main economic 

support.176  With the encouragement of her brother and a professor who located emergency funds, she was able to 

remain in college and find on-campus work to cover her college and living expenses.177  The process of applying for aid as 

an undocumented learner, especially, in emergency situations can be cumbersome. Adequate training on the policies, 

resources, and guidance for educators can improve undocumented learners’ experiences.178

Struggling to Make Ends Meet
When learners were asked to name their main reason for working, they replied that it was to pay for household expenses 

such as rent and food, followed by college expenses.179  This dispels the misconception that learners only work to pay for 

personal or leisure activities. Findings demonstrate that living expenses have become a driving factor for working while in 

school. In cities like Los Angeles, with high living costs, financial aid is not enough to cover these expenses.

Figure 54: Worker and Learners Primary Expense

As more workers and learners struggle to make ends meet, many are resorting to jobs that pay bills rather than jobs 

connected to their academic interests or career field. One El Camino Community College worker and learner discussed her 

reasons for working strictly for survival purposes citing their need to pay food and help out family.180  In a different financial 

situation, they noted,
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This sentiment was, of course, shared by many other workers and learners in this study.  Despite taking on work, including 

long hours and/or multiple jobs, workers and learners are still not making ends meet. One-third had trouble paying for 

school materials and one-quarter with household items. And many also had trouble paying for transportation, a sometimes 

unacknowledged cost for those in commuter cities like Los Angeles. Other delayed expenses included supporting family 

members, credit cards, phone, rent, and tuition.

Figure 55: Expenses Late or Delayed Paying

Altogether, nearly two-thirds of workers and learners experienced at least one of the above financial hardships.

Figure 56: Number of Delayed or Missed Payments

A CCC learner taking more than 18 units a semester and working off-campus in an administrative position observed, “What 

I get for financial aid is not enough to survive on… I cannot afford to go to school and not work.” 182  Another UCLA learner 

working in a FWS position at an on-campus food service job shared, “I have financial aid but it’s still not enough… I need to 

pay for rent, books, and food. I get food stamps, but it’s still not enough.” 183 
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Workers and learners in our interviews frequently mentioned the challenge of paying for summer session courses. 

For those aiming to transfer in two years and/or graduate in four years, attending summer sessions are vital for timely 

graduation. But to offset the costs of summer school, several workers and learners discussed taking out loans so that 

they could attend classes and pay for housing. 184  One double major in biology and Spanish shared how stressed she was 

when she realized that she would have to pay for her summer living expenses because financial aid did not cover it.185  She 

resorted to taking out a loan which she described as a “sad” experience but justified it as necessary to progress in her 

academics.186 

Food Insecurity
Those who live in a county where rents continue to outprice the incomes of its residents face very real housing and food 

insecurity issues.187  Over half experienced at least one type of food insecurity, and at least one-quarter were anxious that 

they might not have enough food.188  Studies have shown that food-insecure learners show higher levels of perceived stress 

and a lower quality of sleep than their peers. They are also more likely to have poor health, low energy levels, and a greater 

likelihood of symptoms of depression than learners who are not constantly worrying about meeting their basic needs.189

Figure 57: Experience of Food Insecurity
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58% of these learners experience more than one type of food insecurity.

Figure 58: Number of Food Insecurities Experienced

Figure 59: Food Insecurity by College Type

Workers and learners experienced food insecurity throughout the year even though they received financial aid and/or 

worked. As one UCLA Spanish major working at a resource center on campus explained how he helped students obtain 

meal vouchers and the intricate process students had to go through to receive help.

I provided students with the necessary information about the different programs on campus [like] the meal 

voucher program. Every student can receive a total of five meal vouchers if they proved [having] financial 

need. The maximum amount of vouchers students can get is 20. To receive the additional 15 vouchers, the 

student [had] to have the meal voucher evaluation form completed by the Financial Aid office, which would 

verify that all the financial help they offered had been utilized by the student (including all types of loans: 

subsidized loans and unsubsidized loans). Although the Financial Aid office staff let you know about the risks of 

getting every available loan, it was the only way for a student to obtain all the meal vouchers available for them. 

A student can only request a total of 20 vouchers, up to three quarters, while they are attending school.190
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For some learners, experiences of food insecurity is further complicated by the burden to prove their financial need. 

Though this worker and learner helped others obtain these meal vouchers, he also reflected on the negative repercussions 

that come with declaring you have exhausted all your financial aid (taking out all loans available during one academic year) 

and qualifying for a total of 60 meal vouchers that year, but never being able to qualify for the meal voucher program in the 

coming years.191  Taking on more debt becomes the only way to ensure they had enough meals to get them through the 

year.

Interestingly, not all workers and learners were aware they were experiencing food insecurity. One described how they 

were financially secure but noted how, “they still don’t have enough money to pay for textbooks and groceries and other 

student necessities.” 192  Others noted how staying on for a summer term and securing health and regular meals proved to 

be a challenging experience. They recount how their limited working hours and lack of financial aid created an scenario 

in which they “were starving because I couldn't eat because I paid expensive ass rent.” 193  To offset their limited resources, 

some described receiving assistance from their families to purchase food. As one French and Linguistics major observed, 

their income from work would not be enough if their “parents [were not] helping me out with the basics of food.” 194  

Without adequate financial aid, number of hours, living wages, and support from family, many are at risk of experiencing 

food insecurity.

Housing Insecurity
One-third of workers and learners experienced at least one form of housing insecurity, such as difficulty paying rent, having 

to move in with others, or moving multiple times throughout the academic year. A smaller portion of workers and learners 

lacked a regular place to stay at night, stayed in their car, had been evicted, and/or stayed at a shelter.

Figure 60: Experience of Housing Insecurity
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UC students showed a higher rate of housing insecurity with a little less than one-half reporting experiencing one or more 

kinds of housing insecurity.

Figure 61: Housing Insecurity by College Type

One UCLA student discussed how his financial situation has fluctuated, and how his parents have been unable to support 

him because they live well below the poverty line.195  He did not have a “stable home, bouncing back and forth, having to 

live between different family members and different people” due to his financial circumstances.196

Another had to relocate because of remodeling to their apartment. This unexpected change in their living arrangement 

forced them and their roommates to face L.A. traffic, commute for two hours, rise early in the morning, and stay on 

campus until 8:00 p.m. and sleep “whenever you could at the library or a friend’s house” because they shared one car.198  

Commuters experience challenges exacerbated by L.A.’s inadequate 

public transportation and heavy traffic. A Community College learner 

working in retail describes her daily commute as “do[ing] circles” driving 

from South Central to Santa Monica to Hollywood and back again to 

South Central where they live with family.199 

A CSULA student described how, in addition to not being able to afford 

housing around her college campus, she was in need of money to cover 

the expense of “transportation because going back to L.A. from Chino 

everyday costs a lot.” 200  When workers and learners cannot secure 

affordable housing, hidden costs emerge, such as car/transportation 

expenses. Lastly, another worker and learner at CSULB invoked both 

the cost of parking and how difficult it is to find parking on campus during peak hours. Although learners qualify for 

financial aid such as Pell and Cal Grants, these may not be sufficient to cover the costs of tuition, food, housing, books, 

transportation, parking, personal expenses, and family contributions. These essential material insecurities can have 

significant effects on college learners, including poor physical and mental health, a decline in coursework completion, 

inconsistent attendance, and lower credit attainment rates. Learners reported that food and housing instability negatively 

impacts their overall performance which can jeopardize their ability to stay enrolled in college.
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Figure 62: Key Data from Section 4
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Recommendations

The rising population of California learners and workers requires that we ask education, labor, state, and community 

leaders to rethink how we best serve workers and learners.201  The dual identity of workers and learners requires 

more than just “education-based solutions,” which fall short of transforming the complicated reality workers 

and learners are living today.202  Rather, changes should “address and transform the actual and desirable relationships 

between education, work, inequality, and injustice in contemporary society.” 203  This includes developing policies that 

are evidence-based, tied to jobs that pay family-supporting wages, and advance equitable plans for all.204  The following 

recommendations require collaboration among educational leaders, employers, and elected officials because as much as 

workers and learners are students, they are workers too.

What do workers and learners want?
When asked what they would change about school and/or work, the majority of workers and learners brought up the need 

to transform both college and work conditions. First and foremost, they want more affordable college, ranging from free or 

reduced tuition to better financial support for school-related costs. This was followed by the desire for better workplaces, 

better wages, and more reasonable hours (for some, more hours, for others, less).205  Workers and learners also wanted 

to see improvements at their schools, higher quality education, and institutions that facilitated them in reaching their 

educational goals. Many workers and learners noted the importance of time to take care of themselves and reduce stress, 

and some modicum of flexible time to do social and extracurricular activities.
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Figure 63: What Would Workers and Learners Change About School or Work?
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The following are recommendations from workers and learners that focus on ways to improve the educational and 

employment outcomes for workers and learners.

1. Support workers as learners and learners as workers

A paradigm shift must occur within the labor force and educational spaces to better the working and educational 

conditions of workers and learners. Educational institutions can empower workers and learners with additional resources 

and training regarding navigating the world of labor.

a.	 Provide worker rights training and protection to all workers, including workers and learners. College 
learners are workers too and are a core part of the labor movement and workforce. As such, they need the 
training and educational tools to advocate for themselves.

• 	 Policymakers and the labor movement should continue to advance protections that are inclusive of 
workers and learners.

• 	 Even before learners enter college, schools should provide K-12 students with a Know Your Rights training 
so that learners are aware of their worker's rights and workplace violations.

• 	 Labor rights and protections should be a part of the college curriculum as learners prepare with the 
necessary skills needed for future jobs and the tools to transform “bad” jobs into good ones.

b.	 Recognize work and school commitments and provide institutional support and accommodations.  
Faculty, staff, and employers should move away from penalizing workers and learners who are employed to 
sustain themselves as they pursue their goal of learning to transform themselves and their futures.

• 	 Professors and teachers’ aides should understand the diversity of learners responsibilities and pressures 
when planning their class expectations and office hours. Class schedules should be expanded so workers 
and learners have more choice and flexibility.

• 	 Universities should provide faculty with training and tools to better accommodate workers and learners 
as well as compensation for providing flexible office hours.

• 	 Similarly, provide employers with managerial training courses that equip them with skills to respectfully 
manage learning workers, but also allow space for growth.

c.	 Support student unions and workplace organizing efforts. Workers and learners can come together and 
demand improvements for themselves and for students and workers broadly.

• 	 Institutions should support the establishment of a coalition of student unions to develop a cross-campus 
effort to articulate the pressing needs of workers and learners throughout the state’s public higher 
education system.

• 	 Elevate student-led organizing efforts at the workplace. 

2. Strengthen the career and educational pathways for workers as learners and learners as 
workers.

Work can be a beneficial and productive experience for workers and learners—particularly when the hours are 

reasonable—the job can advance educational and career goals, and the two can complement rather than compete with 

each other.

a.	 Make career resources and learning tools accessible for workers and learners. Expanding the time and 
places of resources and tools will allow workers and learners to access the many services available at school and 
work.

• 	 Career centers and counselors should offer appointments at variable hours, including via video 
conferencing tools and at nontraditional times.

• 	 Institutions should consider ways to make learning more accessible, such as increasing the availability 
of courses at nontraditional times, expanding satellite campuses, and shortening pathways to degree 
completion.

• 	 They should also ensure that all students have access to resources for degree completion, especially free 
internet and technology for course materials, online office hours, and tutoring.
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b.	 Support paid internships and learning that advances career goals. Colleges and employers should be 
involved in creating paid internship opportunities and classes focused on skill developments in career fields of 
interest.

• 	 Colleges can utilize public-private partnerships and partnerships with nonprofits to develop and subsidize 
internship programs. They can develop programs that connect underrepresented Angelenos to paid 
internships within industries that have historically lacked diversity and inclusion.

• 	 Colleges and policymakers should provide further oversight over unpaid internships as well those not 
providing learners with core skills and a learning experience.

• 	 Faculty should make higher education classes more relevant to the changing realities of the world. Classes 
should contain some hands-on learning opportunities and real-life applications such as case studies and 
labs that learners can directly participate in. These opportunities can help learners gain exposure and 
skills applicable to their current and 
future jobs.

c.	 Increase opportunities for networking and mentorship. Networking is a pipeline to good jobs in, and after, 
college but not everyone has access to these professional relationships—particularly workers and learners.

• 	 Connect learners with alumni from different professional backgrounds that can benefit learners through 
mentorship opportunities, career advice, and internship opportunities.

• 	 Colleges and policymakers should provide further oversight over unpaid internships as well those not 
providing learners with core skills and a learning experience.

• 	 Employers and colleges should create institutional support and mentorship programs for workers and 
learners who may feel excluded. Employers and colleges can create programming that acknowledges 
workers and learners as a marginalized group, as well as their other identities such as undocumented 

learners, first-generation immigrants, formerly incarcerated people, and foster youth.

3. Improve the financial agency of all workers and all learners.

With learners working primarily for financial reasons, workers and learners need more power over financial management 

and costs of education.

a.	 Make college affordable for all learners. With learners working primarily for financial reasons, addressing the 
costs of education could help reduce work hours and allow learners to choose better work options or not work 
at all.

• 	 The state and institutions should expand free college programs and increase grants and scholarships on 
the state and federal level.

• 	 Institutions should make student loans less burdensome, including increased access to interest-free loan 
programs throughout the academic year, eliminating student loans that are unsubsidized and offer the 
opportunity for a learner's job at a university to be considered part of the 10-year repayment plan.

• 	 Further, they should incorporate the cost of living of the immediate and surrounding areas into 
calculations pertaining to financial aid, such as using county-level data to adjust and determine local cost 
of living to determine state and institutional need-based grants.

b.	 Provide learners and families with the tools to navigate the financial systems. Figuring out the financial 
bureaucracy can be complicated for families—starting early and streamlining the process can help learners 
secure more aid.

• 	 Schools should start college financial literacy training at the K-12 level. School counselors should provide 
financial literacy lessons which go beyond applying for the FAFSA and choosing an affordable college.

• 	 Further, institutions should remove the financial aid verification process which creates barriers and 
prevents working class learners from accessing financial aid and streamline the financial aid process 
across campuses to improve financial aid distribution for all learners.
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c.	 Expand work-study opportunities to all learners, year-round. Work study can be a vehicle to connect 
learners with jobs connected to their field and on campus.

• 	 The program should consider expanding eligibility to more colleges, including CCCs and CSUs, so that 
more learners can participate in this program throughout the academic year including the summer.

• 	 Career services should assist learners in finding positions through Federal Work Study that align to their 
course of study.

• 	 The program should allow workers to reduce the total number of eligibility hours so that learners can 

both meet their financial obligations and go to school.

4. Provide holistic support for workers and learners.

Juggling school and work takes a toll on workers and learners. They need access to greater support services and financial 

support.

a.	 Provide mental health and counseling support for workers and learners to help them navigate their 
multiple responsibilities and identities. Colleges should increase accessibility to counseling and mental 
health services.

• 	 Colleges should be cognizant of diverse working learners' identities. College should provide 
appointments with counselors on weekends, outside of 9am-5pm hours, and by offering services and 
appointments via video tools.

• 	 Employers and educational institutions should provide paid sick leave to workers and learners as a way to 
ensure access to health benefits including mental health/personal days.

• 	 Furthermore, colleges should incorporate the cost of living of the immediate and surrounding areas into 
calculations pertaining to financial aid, such as using county-level data to adjust and determine local cost 
of living to determine state and institutional need-based grants.

b.	 Address food and housing insecurity. With funding shortfalls and rising costs of expenses, policymakers and 
educational institutions need to address learners’ increasing experiences with food and housing insecurity.

• 	 Institutions should create alternatives to access on-campus food by planting urban gardens on college 
campuses and form partnerships with local farmers markets and/or grocery stores to ensure learners' 
access to fresh food and increase nutritious, healthy choices on campus.

• 	 Policymakers should also review enrollment requirements in CalFresh and other public assistance 
programs, and allow access to CalFresh for learners working 19 hours, which is the maximum number of 
hours work-study learners are allowed to work.

• 	 Colleges should consider collaboration between nonprofit organizations and philanthropic foundations 
to help learners health benefits including mental health/personal days.

c.	 Increase awareness about food and housing insecurity. The struggles of students to meet their food and 
housing needs to be destigmatized, recognized, and addressed.

• 	 Policymakers and institutions should define food insecurity as a public health issue in terms of its lack of 
access to nutrition and significant impact on learner health, and destigmatize CalFresh.

• 	 Faculty and employers should be provided a list of resources that they can share with workers and 
learners regarding housing and food resources. Faculty should also include a requisite section in course 
syllabi acknowledging that workers and learners may face housing and food insecurity.

• 	 The voices and concerns of workers and learners need to be included and addressed in discussions about 
affordable housing and rent control in Los Angeles.

d.	 Improve public transportation options across Los Angeles County. In Los Angeles, transportation and its 
costs are a challenge for workers and learners.

• 	 Policy makers and elected officials need to improve public transportation routes, schedules, and 
efficiency especially in getting to and from colleges and universities.

• 	 Colleges can make public transportation free for all learners and campus parking more affordable as well 
as ensure access to gas cards and tax deductions for commuting students.
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Overall, our findings articulate three imperatives. First, the need to center the identities of workers and learners when 

creating holistic programs that support and alleviate the high levels of stress and the challenging experiences they face. 

Second, it is critical that employers and colleges create comprehensive outreach strategies so resources and training 

programs are readily available and accessible through simple systems and protocols. Third, workers and learners have less 

time to navigate such systems, so flexible, consolidated, nurturing, equitable, low-cost/free and worker-learner centered 

services and programs must become the norm in the workplace and on college campuses. These three overarching areas, 

we believe, will lead to solutions that can support workers and learners manage the complexities of their school and work 

lives.
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Appendix A: Methodology

The UCLA Labor Center, UCLA Institute for Research on Labor and Employment and the Dolores Huerta Labor 

Institute launched the Workers and Learners in Los Angeles County research project to better understand the 

experiences and challenges of students who work. The study used a research justice model and centered the 

experience and expertise of working students in the implementation of the project. This means students were involved in 

the design, fielding, analysis and dissemination plan.

We trained students across the UC, CSU, and CCC systems from August 2018 through May 2019 in Los Angeles County to 

conduct face-to-face surveys with workers and learners. For the purposes of this study, participants were included if they 

met the following requirements: an undergraduate in Los Angeles County, attend one of the selected public colleges or 

universities in Los Angeles, currently enrolled in six units (or more) at the college they attend, have worked 16 paid hours at 

any job in the past week, and be 18 years or older. The survey had five main sections: education/college experiences, work 

experiences, impact of “doing” both education and work, academic experience and demographics. The survey took 30 

minutes to complete. 

In addition, students from the Labor Summer Research Program (LSRP) classes conducted interviews over two summers. 

LSRP 2018 developed an interview guide that covered the topics of college experience (support leading up to college, 

field of study, resources, interactions with faculty/mentors), work experience (current job, reasons to work, skills), the 

experience of being in both (balance, schedule, impacts on each, commute, stress, resources), finances (expenses, grants/

loans, support and shortfall) and solutions. We collected 45 interviews using this guide. LSRP 2019 delved into three specific 

areas—mental health, internships/work-study and discrimination/exclusions. We collected 10 interviews within each topic 

area for a total of 30 interviews.
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Altogether, the project collected a total of 869 surveys and 75 in-depth interviews. Students and partners conducted 

surveys through their networks and conducted limited outside fielding. All surveys and interviews were conducted in 

English. Participants received a $10 stipend for completing a survey, and a $20 stipend (LSRP 2018) or a water bottle (LSRP 

2019) for the interview.

Our diverse research team trained 454 students on the survey methods, fielding within their networks, and survey analysis. 

For most students, this was the first time they were exposed to survey methods, let alone a participatory research process 

that prioritizes student-worker leadership, and centers workers' and learners' voices. Our approach included reviewing 

research findings with all surveyors.  In addition, a core undergraduate research team lead deeper analysis to synthesize the 

results through a series of UCLA Labor Studies research seminars.

Students entered surveys into Qualtrics, an online survey platform. A team of UCLA students reviewed each survey and 

checked for errors or discrepancies. The graduate student researchers conducted a second round of data cleaning once 

all the surveys were collected. The research team ran basic descriptives—frequencies and crosstabs—and checked for 

correlations. We developed data infographics and presented the data to students and other stakeholders through data 

analysis workshops.

We also conducted an extensive literature review and analyzed census data. We developed a stakeholder advisory group 

that included community partners, unions and college staff to review the research methods. We also worked with an 

academic advisory group to review findings and the report draft.

Table 1: Number of Surveys Collected by School
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Tables 2: Demographics of Survey Sample by School Type

 



Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  66

Appendix B: Acknowledgments

This report was a collective and participatory effort, and we thank all the students, teachers, and advisers who 

contributed and worked with tireless commitment on this project. We dedicate the report to the workers and 

learners of Los Angeles county.

CSU Dominguez Hill • Professor Joanna Perez 

Alicia Reid Casandra Chable Erin Quigley Kevin Muñiz Pamela Camacho

Alondra Lopez Cassandra U. Chavira I Evenecer Rabanales Lady M. Rios Roberto Ortega

Alzena Henry Ciarra Thomas Gerardo A. Torres Laila Gurrola Rossana A. Roman-
Villagran

Ana R. Santos Cindy G. Bogarin Gionni L. Carter Leonides Martinez Ruth-Maria Soto

Andrea Ramirez Claudia L. Orellana Guadalupe Capistran Liliana Perez Shelsea E. Rosales

Andrena D. Martin Coraima D. Ramirez Iliana Viramontes Lisa Navarro Sherly T. Gomez Jr.

Angela Rivera Crystal Morfin Jake C. Polan Lisa Rivas Sofia L. Flores-Merino

Antoinnette Salas Daisy E. Castillo Jasmine G. Heredia Loida Samayoa Tania Y. Perez Miranda

Aracely Vasquez Dashana Russell Jennifer L. Girón Makenna N. Peck Tressie D. Johnson

Aurelio A. Reyes 
Esparza

Demetrius Hobdy Jose A. Jimenez Maria G. Perez Tyrone K. Carroll Jr.

Azalia Jerez Dennis J. Castillo Jovani E. Cervantes Maria Villegas Vicky Martinez

Balbina Gutierrez 
Lopez

Diamond Caradine Julia E. Lopez Monica Lopez Viridiana Gutierrez

Bryan I. Cantero Dianelly I. Santos Karen Fuentes Nataly Alvarez Xochitl G. Monroy

Bryan S. Chavez Erendira Martinez Karen J. Barron Nataly L. Avilés Yuta Nakamura

Carissa N. Urizar Eric Sundara Karla J. Benitez Nicole R. Griffith Yvette Orozco

CSU Los Angeles • Professor Yvonne Liu

Alberto Benavides Jr. Elizabeth Eliza 
Yetaryan

Jacqueline Elizabeth 
Ponce

Lailin Eugenia Ganay Mireya Gomez

Alma Rosa Robles Erika Y. Nunez Janice Elizabeth Reyes Liliana Valencia Nicolette Akeia 
Barfield

Carina Gomez Florina Vadimovna 
Tarakanova

Jose Tovar Luis F. Alarcón Noemi Gabriela Cruz

Crystal Na Suarez Gaby Isabel Pineda Juan Carlos Paniagua 
Jr.

Manoella Ruby 
Sanchez

Rafael Romero

Elena Marin Isabel Celis Krystal Marie Ramirez Mariana Chitay Ruby Catalina Guzman



Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  67

CSU Long Beach • Professor Barbara Kim

Abigail Grace 
Huesmann

Gabriel Talag Pahati Jinny Choe Michelle Yoonjung 
Chin

Teresa Muñoz

Andrew Ryu Kim Georgia Rose Benoit Lubna Adel Yousif Montana Riley Villamil Tiffany Nguyen Phan

Ashley Liang Isabel Monterrey Lydia Chang Nicole Kristine Swayne Tyrone An Nguyen

Ayaka Asada Jeanette Fabiola 
Ruelas

Ma Kathrina Gempeso 
Isip

Sarah Ismail Desmond

Briana Yvette Ortiz Jesse Ryu Marilyn Ventura Sonia Wu

Esther J. Choe Jeuvalyne Grace Asis 
Poblete

Mary Jinivie Sarmago 
Amontos

Susie Yeo

CSU Long Beach • Professor Claudia Lopez

Adriana América Arias Daisy Irene Ramirez Elyssa Gaston Steven Alexander 
Estrada

Vannesa Leilany 
Aguilar-Leyva

Adriana Isabelle 
Garcia

Danielle Lisette 
Gamboa

Jocelyn Yasmina 
Castillo

Syndel Juarez

Alexander Anthony 
Arceo

Delia Barcenas Jonathan Reynolds 
Albright

Syndey Jordan Barnes

Angelique Lopez Dominique Daipaul 
Leggett

Mylene Leyba Valeria Granados

Cela Raquel Love Elissa Isabelle Cea Pablo Anais Vanessa Joanne 
Resendez

CSU Northridge • Professor Jessica Retis

Abdulaziz T. Almurad Clotilde L. Hidalgo Erick G. Montano Marta Valier Sarah Shabbar

Armineh Asatouri Courtney M. Howard Jennifer Castle Michael R. Ramirez Shahriar M. Omar

Bryanna E. Winner Eder R. Diaz Mai Moriya Mineh Dergrigorian Taraneh S. Atrian

Celeste Farrar Ehi Aigberomwan-
Isibor

Marina Quiñonez Omar Siddiqui

Los Angeles Harbor College • Professor Alexandra David

Adonis Hernandez Elena G. Duenas Jennifer Murillo Lynette Noreen 
Stephen

Rommel B. Sampilo

Aileen Mae Maranan Eric C. Salgado Jessica A. Avalos Marina Nasry Rosemarie Singletary

Alison Dunn Peter Esmeralda Elisa Cortez Jose M. Delaluz I Marqual Gorade 
Weathersby

Ryan Pernell 
Demmingsvaughn

Alondra Gutierrez Gerardo Garcia 
Martines

Joselle Frances 
Andrade Domingo

Maryam Moghimi Samantha N. 
Rodriguez

Andre C. Naguio Isabel I. Alvarenga Joseph Vargas Mason E. Marie I Sandra P. Carranza

Carla Yanira Alvizures Jacob Alexander 
Taylor

Karen Lorena Chavez Michael P. Stone Timothy Sungmin 
Jung

Catalina M. Herrera Jane Alexandria Yesia Karen N. Maycacayan Miguel J. Perez Valerith Leyva

Cecilia Dueñas Jaymar B. Ayos Kaylin Jacqueline 
Williams

Nadun Ugara Silva William G. Campbell 
Jr.

Christina Renteria Jazmin R. Ennis Kyle C. Micek Nhyl F. Pascua

Cydnee S. Walker Jennifer Cisneros Luis Angel Alcantara Oscar Padilla



Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  68

Los Angeles Mission College • Professor Jill Biondo

Alex Dermovesesian Cynthia Gonzalez 
Lopez

Kathellyn De Leon Nicholas Tjew

Anais Chacon-Rivera Irving De La Cruz Mercedes Sotelo Richard Durazo

Arielle Alvarez Kailey Ann Clark Moises Eduardo Ayala Stephanie Sanchez

Los Angeles Pierce College • Professor Julio Tsuha

Aaron R. Daar Chloe A. Collins Jazlyn V. Martin Kimberly E. Medina Paulina Gerenshtein

Alejandro Martinez Cristian R. Herrera Jazmine Vega Lopez Kimberly Perez Richard Perez 
Gutierrez

Alexis Marie Lachkar Dallas L. Johnson Jennifer V. Rosales Laura N. Solórzano Rojan Minasazy

Allyson Whi Burnell Daniel Zenker Jennyfer N. Mateo Liliana Lara Samantha Marjory 
Hernandez

Andrea C. Rivas Dara Ariela Morales Jessica M. Vaughan Maria D. Cuevas Scott Reyes

Angie B. Alvarez Dasha A. Grinevich Jillian R. Polancic Marlene Jean Jajalla Sheida Atashzai

Anthony Michael 
Decker

Diego Y. Hernández Jose E. Trejo Marva R. Green Tanya Itzel Gutierrez

Arlene Elizabeth Ortiz Evelyn Aguilar Josephine C. King Maxwel S. Ruppert Tara Ahmadi

Arturo Rafael 
Renderos

Gene Kim Joshua A. Ramos Melisa A. Castañon Tungalag Bayarmaa

Ashley D. Torres Genesis J. Discua Joshua E. Frazier Michael D. Olshansky Tyrome L. Walton II

Austin James 
Naumann

Hayden Gaines Julian L. Bloom Michelle D. Solares Valeria Herrera

Brenda S. Girón Isaias U. Valle Karina Fiscal Monica Das

Brian J. Wang Ivette Valladares Katelyn M. Hilario Natalie Henriquez

Brian Joshua 
Hernandez

Jai Amirjanian Kayla A. Rezvany Natalie Puntmek

Bryan H. Tran Janeeah M. Ford Kevin J. Richards Olga Khitarishvili

Los Angeles Southwest College • Professor Maisha Jones

Andie I. Medina Destiny Fatima 
Baltazar

Juliet Ngwa Manka Miriam G. Guzman Tamera N. Tyner

Angel Alvarez Diana P. Baltodano Kamyra M. Ryan Myume R. Neal Thomas A. Parker

April Dominguez Eric Delgado Karla J. Chacon Nakeya T. Jackson Verna L. Poland

Ashley S. Long Evelin Garcia Keenan D. Stallworth Nataly Chavarria Vincent L. Body

Azucena Yajaira 
Noriega

Herbert L. Lawrence Kierra Monae Harmon Nichelle Evian Jackson William A. Benson

Bertha A. Morfin Ijeoma C. Nekes Laquisha S. Radford Pablo S. Veliz Yleise Edwanae Little

Brianna L. Aguilar Jala Michele Curry Latera R. Goodstin Randell L. White

Britney Paloma 
Bahena

Jamie Marie Jacobs-
Booker

Leslie G. Vargas Rocelia F. Gendrett

Chidubem Chimdindu 
Tony-Agu

Javiyan Erikverlon 
Jones

Linda Marie Mcquater Ronchalette G. Brown

Cletisha Anderson Joel Quirarte Jr. Mercedes B. Humski Sabas Gutierrez Jr.



Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  69

Los Angeles Trade-Tech • Professor Mindy Chen

Aarti Verma Daniel Perez Miranda Kelly M. Figueroa Robyn Jones Tyler M. Smith

Adrian R. Portillo Edson Martinez 
Castelan

Kesia M. Irvine Roldan M. Linares Victoria Natalie Vargas

Alexander K. Chesney Elizabeth Corona Lacharn J. Baker Samantha Hernandez Yadira Arlene 
Covarrubias

Andrea Garcia Aguilar Esai Vergara Lilian Serrano Sandie Villanuevo Yesenia C. Tapia

Andrew M. Linares Helen Jazmine Prieto 
Plascencia

Maria F. Rivera Lopez Shakur Devantte 
Williams

Beatriz Espinoza Itzel Delgadillo Nadia Marin De La 
Torre

Sommer Stapleton

Brian A. Roman Jacquelyn Contreras Najiba Akhlaghi Tanya H. Castellanos

Crystal C. Hammond Johnathan L. Lindsey Roberto Ortega Tony Tran

UCLA • Professor Tia Koonse

Angie Belen Monreal Furkan Sedat Yalcin Jungyoub Lee Marisa Anais Mendoza Roshni M. Mehta

Belen Paola Garcia Gabriela Cornejo Kathleen Oliphant Matthew Chad Ruiz Samantha Paulina 
Osornia Ayala

Bernardo Campos Jr. Gisela Rivera Kelly Ilene Sagaser Max Harrison Kohn Sarena-Lyn Khalil 
Khasawneh

Bianette Perez Gloria Adiela Perez Kevin Martinez Michelle Fausto Sayra Mayrani Escobar

Camarena Narda Imani Symone 
Roberson

Lauren Ashley Robin Miguelina Mendez Stephany Melissa 
Torres

Carolina Rodriguez Izabel Elena Rodriguez Lawrence Hao-Yu 
Wang

Mikaela Choi Susana Proo

Cynthia Yasmin 
Aleman De Luna

Jackelyne Garcia Leslie Janeth Rios Misaki Kobayashi Thezia Sylviana

Eleazar López II Jackqueline Nguyen Lia Cohen Monica Serrano Tiffany Michelle Uribe

Erica Nam Jaqueline Antillon Liam William Murphy Morgan Bernadette 
Speer

Tracy Lee Manning

Erika Liliana Arciniega Jazmin Perez Lilit Kyababchian Nadine Ruba Nasnas Vanessa Renteria

Estephany Gomez 
Bautista

Jimmy Sekhon Lizett Aguilar Noemi Mendez Vanessa Rosas

Fatima Zarai Herrera Juana Lesly Ortiz Lucas Alfredo Pinon Renee Lillian Kau

Febria Baldwin Julio Eduardo Chavez Lucas Franklin 
Johnson

Robert Villarreal

UCLA • Professor Janna Shadduck-Hernández

Adeli Gonzalez De'vyd Candelario 
Lawson

Jose Guadalupe 
Esparza

Meyvy Esperansa 
Orosco

Sabrina Phan

Armando Lizarraga Elisa Cleofas 
Quiñonez

Karla Aparacio Mireya Zuniga Vincent Robert 
Mahone

Bianette Perez Erin Butt Kevin Boyle Ohndrea Denyce 
Najera Duran

Cindy Kim Dinh Giselle Priscilla 
Jimenez

Leidy Viviana 
Gonzalez

Paulina López

Dania Pineda Jocelyn Ruiz-Gomez Luz Clarita Hernandez Roni Renee Nicole 
Perez



Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  70

UCLA • LSRP 2018 • Professors Preeti Sharma and Saba Waheed

Alice Jung Claire Huang Jonathan Calzada Michelle Fausto Sebastian Velazquez

Alma Martinez Daniel Efrain Torres 
Velasquez

Juan Antonio Muñoz Monica Serrano

Alondra Karina 
Castañon

Daniel Ocampo Marilyn Hernandez Noemi Covarrubias

Ana Margoth Ordoñez Ema M. Dorsey Marina Dewi Mireles Robert Villarreal

Anna Lucia Zaragoza Gisela Verenice Torres Marisa Anais Mendoza Rosa Elena Contreras

Audrey Christine 
Secord

Gloria Adiela Perez Melissa Duffus Samantha Paulina 
Osornia Ayala

Ayuko Oda Jacqueline Delgado Michael Madden 
Wallace

Sarai Ramos Gonzalez

UCLA • Fall 2018 • Research Seminar • Professor Janna Shadduck-Hernández

Alice Jung Daniel Efrain Torres 
Velasquez

Michael Wallace Robert Villareal

Alma Martinez Juan Antonio Muñoz Michele Fausto Rosa Contreras

Alondra Castanon Melissa Dufus Noemi Covarrubias Samantha Osornia 
Ayala

UCLA • Winter and Spring 2019 • Independent Study • Professors Janna Shadduck-Hernández and Saba Waheed

Daniel Efrain Torres 
Velasquez

Juan Antonio Muñoz Melissa Duffus Robert Villareal Samantha Osornia 
Ayala

UCLA • LSRP 2019 • Professors Janna Shadduck-Hernández, Michele Wong, and Saba Waheed

Alejandra Varajas Danielle Efrat Julio Alfredo Jr. 
Sagastume

Mirella Perez Trishila Makhija

Alexander Shen Davis Emily Lizeth Irene Julio Cesar Gonzalez-
Hernandez

Rachel X. Hua Valeria Maria Cardona

Angelica Aguilar Gabriel Antonio 
Cortina

Kelly Jasmin Herrera 
Chajon

Raquel Vaca Vanessa Ryyth Ortega 
Esguerra

Ashley Rashell Michel Ginelie Mendieta Lydia Shu Lan Joe Riya Shailesh Patel

Brittany Nicole 
Montano

Iris Lopez Maria F. Gomez 
Contreras

Rosmin Hernandez

Bryanna Sophia 
Gonzalez

Isaiah A. Gutierrez Mayte Alexandra 
Ipatzi Guevara

Sierra Ashley Hudson

Concepcion Guzman 
Lopez

Judith Martinez Milen Anah Abraha Simon Dovan Nguyen

UCLA • Fall 2019 • Research Seminar • Professor Saba Waheed and Sophia Ángeles

Alejandra Varajas Brittany Montano Concepcion Guzman Julio Sagastume Milen Abraha

Ashley Michel Bryanna Gonzalez Iris Lopez Mayte Ipatzy Guevara Mirella Acevedo

 



Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  71

Graduate Student Researchers:  Sophia L. Ángeles, Zainab Badi, Oscar Mayorga, Preeti Sharma, Deja Thomas, 
and Michele Wong

Additional Research and Writing Support:  Alejandra Varajas, Alice Jung, Alma Martinez, Alondra Castanon, 
Ashley Michel, Brittany Montano, Bryanna Gonzalez, Concepcion Guzman, Daniel Efrain Torres Velasquez, 
Iris Lopez, Juan Antonio Muñoz, Julio Chavez, Julio Sagastume, Mayte Ipatzy Guevara, Melissa Dufus, Michele 
Fausto, Michael Wallace, Milen Abraha, Mirella Acevedo, Noemi Covarrubias, Reyna Orellana-Torres, Robert 
Villareal, Rosa Contreras, and Samantha Osornia Ayala

Copyediting: James Best and Julie Monroe

Communications: Veena Hampapur, Citlalli Chavez, Vanessa Codilla, Silvia Vazquez, Jamie Reneva, and Lesly 
Ayala

Student Support: Gloria Chan

Administrative Support: Luz Hernandez, Lily Hernandez, Grace Francisca, Claudia Suarez, and Mary Delgado

Design: Eunice Ho, template by Design Action

Academic Advisory Committee: Sarah Blanchard Kyte (University of Arizona), Joanna Perez (CSU Dominguez 
Hills), John Rogers (UCLA), Jennifer M. Silva (Bucknell University), and Stuart Tannock (University College 
London)

Stakeholder Committee: Ilse Escobar (UTLA), Larry Frank (LACCD), Lauren Morton (Youth Policy Institute), 
Edgar Ortiz (LAANE), and Abel Valenzuela (UCLA IRLE)

Research and Writing Team: Sophia L. Ángeles, Mindy Chen, Jennifer Galvez, Janna Shadduck-Hernández, 
Preeti Sharma, Deja Thomas, Saba Waheed, and Michele Wong

Photos: Wil Prada

This work is licensed under the Creative Commons Attribution, Noncomercial, Share Alike 4.0 
Unported License http://creativecommons.org/licenses/by-nc-sa/4.0

Attribution: You must attribute the work in the manner specified by the authors below.

Sophia Ángeles, Mindy Chen, Jennifer Galvez, Janna Shadduck-Hernández, Preeti Sharma, Deja Thomas, Saba 
Waheed, and Michele Wong. (2020).  Unseen Costs: The Experiences of Workers and Learners in Los Angeles 
County.  UCLA Labor Center. 



Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  72

Notes
1.	 Mitchell, M., Leachman, M., & Masterson, K. (2017). A Lost decade in higher education funding: State cuts have 

driven up tuition and reduced quality. Washington, D.C.: Center on Budget and Policy Priorities. Retrieved from 
https://www.cbpp.org/sites/default/files/atoms/files/2017_higher_ed_8-22-17_final.pdf

2.	 Walizer, L. (2018), When financial aid falls short: New data reveal students face thousands in unmet need. 
Washington, D.C.: CLASP. Retrieved February 6, 2020 from https://www.clasp.org/sites/default/files/publica-
tions/2018/12/2018whenfinancialaidfallsshort.pdf

3.	 California Student Aid Commission. (2019). 2018-19 student expenses and resource survey. Rancho Cordova, CA: 
Author. Retrieved from https://www.csac.ca.gov/sites/main/files/file-attachments/2018-19_student_expens-
es_and_resources_survey_web.pdf?1575327209

4.	 Fields, S. (2019, September 30). 70% of college students graduate with debt. How did we get here?. Marketplace. 
Retrieved March 10, 2020 from https://www.marketplace.org/2019/09/30/70-of-college-students-graduate-
with-debt-how-did-we-get-here/; Ingraham, C. (2019, June 25). 7 ways $1.6 trillion in student loan debt affects 
the U.S. economy. Washington Post. Retrieved March 10, 2019 from https://www.washingtonpost.com/busi-
ness/2019/06/25/heres-what-trillion-student-loan-debt-is-doing-us-economy/

5.	 Protopsaltis, S., Parrott. S (July 27, 2017). Grants — a Key Tool for Expanding College Access and Economic Op-
portunity — Need Strengthening, Not Cuts. Center on Budget and Policy Priorities. Retrieved April 12, 2020 from 
https://www.cbpp.org/research/federal-budget/pell-grants-a-key-tool-for-expanding-college-access-and-eco-
nomic-opportunity

6.	 Mello, F. (2019, November 13). The Soul-Crushing Cost of College in California, explained. Cal Matters. Retrieved 
February 8, 2020 from https://calmatters.org/explainers/california-cost-of-college-explained/

7.	 Mello, F. (2019, November 13). The Soul-Crushing Cost of College in California, explained. Cal Matters. Retrieved 
February 8, 2020 from https://calmatters.org/explainers/california-cost-of-college-explained/

8.	 Mello, F. (2019, November 13). The Soul-Crushing Cost of College in California, explained. Cal Matters. Retrieved 
February 8, 2020 from https://calmatters.org/explainers/california-cost-of-college-explained/

9.	 Chemerinsky, E. (2020). Op.Ed. The UC system needs a tuition hike. Here’s how to make it fair. The Los Angeles 
Times. Retrieved January 28, 2020 from https://www.latimes.com/opinion/story/2020-01-17/after-nine-years-
the-uc-system-needs-a-tuition-hike

10.	 Johnson, H., Jackson, J., Lee, C. (October 2019). Higher Education in California: Making College Affordable. Sacra-
mento, CA: Public Policy Institute of California. Retrieved April 13, 2020 from https://www.ppic.org/wp-content/
uploads/higher-education-in-california-making-college-affordable-october-2019.pdf

11.	 US Census Bureau. (2020). 2014–2018 American Community Survey 5-Year Sample. Retrieved from IPUMS USA, 
University of Minnesota, www.ipums.org.

12.	 Waheed, S., Shadduck-Hernández, J., Alvarez, A., Amin, M.K., Campos-Valenzuela, D., Franco, M.A, Geraldo, E., 
Herrera, L., Marin, Y., Orellana, R.G., Orozco, P., Quiroz, J., Valenta, B. (2015). I am a #YOUNGWORKER: Restaurant 
and retail workers in Los Angeles. Los Angeles, CA: UCLA Labor Center.

13.	 Shadduck-Hernández, J., Waheed, S., Sharma, P., Stepick L., Nguyen, V., Macias, M., Orellana, R. (2018). Hour crisis: 
Unstable schedule in the Los Angeles retail sector. Los Angeles, CA: UCLA Labor Center.

14.	 Carnevale, A. P., & Smith, N. (2018). Balancing work and learning: Implications for low-income students. Washing-
ton, D. C.: Georgetown University Center on Education and the Workforce. Retrieved from https://1gyhoq479uf-
d3yna29x7ubjn-wpengine.netdna-ssl.com/wp-content/uploads/Low-Income-Working-Learners-FR.pdf

15.	  Tannock, S. & Flocks, S. (2003). “I know what it’s like to struggle”: The working lives of young students in an urban 
community college. Labor Studies Journal, 28(1), 1-30.

https://www.cbpp.org/sites/default/files/atoms/files/2017_higher_ed_8-22-17_final.pdf
https://www.clasp.org/sites/default/files/publications/2018/12/2018whenfinancialaidfallsshort.pdf
https://www.clasp.org/sites/default/files/publications/2018/12/2018whenfinancialaidfallsshort.pdf
https://www.csac.ca.gov/sites/main/files/file-attachments/2018-19_student_expenses_and_resources_survey_web.pdf?1575327209
https://www.csac.ca.gov/sites/main/files/file-attachments/2018-19_student_expenses_and_resources_survey_web.pdf?1575327209
https://www.marketplace.org/2019/09/30/70-of-college-students-graduate-with-debt-how-did-we-get-here/
https://www.marketplace.org/2019/09/30/70-of-college-students-graduate-with-debt-how-did-we-get-here/
https://www.washingtonpost.com/business/2019/06/25/heres-what-trillion-student-loan-debt-is-doing-us-economy/
https://www.washingtonpost.com/business/2019/06/25/heres-what-trillion-student-loan-debt-is-doing-us-economy/
from https://www.cbpp.org/research/federal-budget/pell-grants-a-key-tool-for-expanding-college-access-and-economic-opportunity
from https://www.cbpp.org/research/federal-budget/pell-grants-a-key-tool-for-expanding-college-access-and-economic-opportunity
https://calmatters.org/explainers/california-cost-of-college-explained/ 
https://calmatters.org/explainers/california-cost-of-college-explained/ 
https://calmatters.org/explainers/california-cost-of-college-explained/ 
https://www.latimes.com/opinion/story/2020-01-17/after-nine-years-the-uc-system-needs-a-tuition-hike
https://www.latimes.com/opinion/story/2020-01-17/after-nine-years-the-uc-system-needs-a-tuition-hike
https://www.ppic.org/wp-content/uploads/higher-education-in-california-making-college-affordable-october-2019.pdf
https://www.ppic.org/wp-content/uploads/higher-education-in-california-making-college-affordable-october-2019.pdf
https://1gyhoq479ufd3yna29x7ubjn-wpengine.netdna-ssl.com/wp-content/uploads/Low-Income-Working-Learners-FR.pdf 
https://1gyhoq479ufd3yna29x7ubjn-wpengine.netdna-ssl.com/wp-content/uploads/Low-Income-Working-Learners-FR.pdf 


Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  73

16.	 Quaye, S. J., & Harper, S. R. (Eds.). (2014). Student engagement in higher education: Theoretical perspectives and 
practical approaches for diverse populations. New York, NY: Routledge.

17.	 Sukarieh, M. & Tannock, S. (2015). The education penalty: Schooling, learning and the diminishment of wag-
es, working conditions and worker power. British Journal of Sociology of Education, 38(3), 254-264. DOI: 
10.1080/01425692.2015.1093408

18.	 Sukarieh, M. & Tannock, S. (2015). The education penalty: Schooling, learning and the diminishment of wag-
es, working conditions and worker power. British Journal of Sociology of Education, 38(3), 254-264. DOI: 
10.1080/01425692.2015.1093408

19.	 Carnevale, A., Smith, N., Melton, M., & Price, E. (2015). Learning while earning: The new normal. Washington, D.C.: 
Georgetown University Center on Education and the Workforce.

20.	 Blanchard Kyte, S. (2017). Who does work work for? Understanding equity in working learner college and career 
success. Iowa City, IA: ACT Center for Equity in Learning. Retrieved from http://equityinlearning.act.org/wp-con-
tent/uploads/2017/08/WhoDoesWorkWorkFor.pdf

21.	 Tannock, S. (2001). The literacies of youth workers and youth workplaces. Journal of Adolescent and Adult Literacy 
45(2), 140-155.

22.	 We estimate the median hour wage for full-time workers in Los Angeles as 20.86 and the low wage threshold as 
$13.90. See Low Wage in California Data and Methods. UC Berkeley Labor Center. http://laborcenter.berkeley.edu/
low-wage-work-in-california/#data-and-methods and Ross, M. & Pateman, N. (2019). Meet the low-wage work-
force. Washington, D.C.: Metropolitan Policy Program at Brookings. Retrieved from https://www.brookings.edu/
wp-content/uploads/2019/11/201911_Brookings-Metro_low-wage-workforce_Ross-Bateman.pdf; 

23.	  We used the official census industry and created the 19 categories: Agriculture, Mining, Utilities (11, 21, 22); 
Construction (23); Manufacturing, Non-Durable (31-33); Manufacturing, Durable (31-33); Wholesale Trade (42); 
Retail Trade (44-45), Transportation & Warehousing (48-49); Information (51); Finance, Insurance, Real Estate (52, 
53, 55); Professional, Scientific & Technical Svcs. (54); Admin. Support; Waste Mgmt. & Remediation Svcs. (56); Ed-
ucational Services (61); Health Care & Social Assistance (62); Nonprofits (6241-6243, 813); Arts, Entertainment, & 
Recreation (71); Hotels & Other Accommodations (721); Restaurants and Bars (722); Personal and Repair Services 
(811-812, 814); Government (incl. Military) (92).

24.	 Occupational classifications are coded with a six-digit number. We divided all 800 occupations using the 2010 SOC 
coding structure. This structure places occupations into major groups based on similar job duties and functions. We 
separated the occupations into five groups: Managers, Professionals, First-Line Supervisors, Office Workers, and 
Frontline Workers

25.	  Blanchard Kyte, S. (2017). Who does work work for? Understanding equity in working learner college and career 
success. Iowa City, IA: ACT Center for Equity in Learning. Retrieved from http://equityinlearning.act.org/wp-con-
tent/uploads/2017/08/WhoDoesWorkWorkFor.pdf; Carnevale, A., Smith, N., Melton, M., & Price, E. (2015). 
Learning while earning: The new normal. Washington, D.C.: Georgetown University Center on Education and the 
Workforce

26.	  Blanchard Kyte, S. (2017). Who does work work for? Understanding equity in working learner college and career 
success. Iowa City, IA: ACT Center for Equity in Learning. Retrieved from http://equityinlearning.act.org/wp-con-
tent/uploads/2017/08/WhoDoesWorkWorkFor.pdf

27.	 Bozick, R.(2007) “Making it through the first year of college: The role of students econom-
ic resources, employment, and living arrangements.” Sociology of Education 80, no. 3 pg. 261-85. 
doi:10.1177/003804070708000304.

28.	 Saunders, D. B. (2015). Neoliberal ideology and public higher education in the U.S. Journal for Critical Education 
Policy Studies, 8(1), 41-77.

29.	 Saunders, D. B. (2015). Neoliberal ideology and public higher education in the U.S. Journal for Critical Education 
Policy Studies, 8(1), 41-77.

http://equityinlearning.act.org/wp-content/uploads/2017/08/WhoDoesWorkWorkFor.pdf
http://equityinlearning.act.org/wp-content/uploads/2017/08/WhoDoesWorkWorkFor.pdf
http://laborcenter.berkeley.edu/low-wage-work-in-california/#data-and-methods
http://laborcenter.berkeley.edu/low-wage-work-in-california/#data-and-methods
https://www.brookings.edu/wp-content/uploads/2019/11/201911_Brookings-Metro_low-wage-workforce_Ross-Bateman.pdf
https://www.brookings.edu/wp-content/uploads/2019/11/201911_Brookings-Metro_low-wage-workforce_Ross-Bateman.pdf
http://equityinlearning.act.org/wp-content/uploads/2017/08/WhoDoesWorkWorkFor.pdf
http://equityinlearning.act.org/wp-content/uploads/2017/08/WhoDoesWorkWorkFor.pdf
http://equityinlearning.act.org/wp-content/uploads/2017/08/WhoDoesWorkWorkFor.pdf
http://equityinlearning.act.org/wp-content/uploads/2017/08/WhoDoesWorkWorkFor.pdf
http://equityinlearning.act.org/wp-content/uploads/2017/08/WhoDoesWorkWorkFor.pdf


Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  74

30.	  Harvey, D. (2005). A brief history of neoliberalism. New York, NY: Oxford University Press.; Ehrenberg, R. G. (2007). 
The economics of tuition and fees in American higher education. Retrieved from https://digitalcommons.ilr.cornell.
edu/cgi/viewcontent.cgi?article=1068&context=workingpapers/; Levin, J. S. (2005). The business culture of the 
community college: students as consumers: Students as commodities.New Directions for Higher Education, 129, 
11-26.https://doi.org/10.1002/he.169; Milkman, R. (2006). L.A. story: Immigrant workers and the future of 
the U.S. Labor Movement. New York, NY: Russell Sage Foundation; Mitchell, M., Leachman, M., & Masterson, K. 
(2017). A Lost decade in higher education funding: State cuts have driven up tuition and reduced quality. Wash-
ington, D.C.: Center on Budget and Policy Priorities. P. 1. Retrieved from https://www.cbpp.org/sites/default/files/
atoms/files/2017_higher_ed_8-22-17_final.pdf; Rampell, C. (2012, March 2). Why tuition has skyrocketed at state 
schools. The New York Times. Retrieved from https://economix.blogs.nytimes.com/2012/03/02/why-tuition-
has-skyrocketed-at-state-schools/?_r=0; Silva, J. (2013). Coming up short: Working-class adulthood in an age of 
uncertainty. Oxford, UK: Oxford University Press.; Schram, S. F. (2014) The future of higher education and American 
democracy: Introduction, New Political Science, 36(4), 425-437, DOI: 10.1080/07393148.2014.954805 Carré, 
F., and Tilly, C. (2012). “Work Hours in Retail: Room for Improvement.” Policy Paper No. 2012-012. Kalamazoo, MI: 
W.E. Upjohn Institute for Employment Research. p. 2. http://dx.doi.org/10.17848/pol2015-012

31.	 Burawoy, M. (2017, September 12). Privatization increases inequality and reduces the quality of education. The Dai-
ly Californian. Retrievied from https://www.dailycal.org/2017/08/29/privatization-increases-inequality-cuts-edu-
cation-quality/; Kuh, G. D., Kimzie, J., Buckley, J. A., Bridges, B. L., & Hayek, J. C. (2006). Commission report for the 
National Symposium on Postsecondary Student Success: Spearheading a dialog on student success. Washington, 
D. C.: National Postsecondary Education Cooperative; Labaree, D.L. (2018). Public schools for private gain: The de-
clining American commitment to serving the public good. Phi Delta Kappan, 100 (3), 8-13. Retrieved from https://
kappanonline.org/labaree-public-schools-private-gain-decline-american-commitment-public-good/

32.	  Rampell, C. (2012, March 2). Why tuition has skyrocketed at state schools. The New York Times. Retrieved from 
https://economix.blogs.nytimes.com/2012/03/02/why-tuition-has-skyrocketed-at-state-schools/?_r=0. 

33.	  Mitchell, M., Leachman, M., & Masterson, K. (2017). A Lost decade in higher education funding: State cuts have 
driven up tuition and reduced quality. Washington, D.C.: Center on Budget and Policy Priorities. Retrieved from 
https://www.cbpp.org/sites/default/files/atoms/files/2017_higher_ed_8-22-17_final.pdf

34.	 Rampell, C. (2012, March 2). Why tuition has skyrocketed at state schools. Retrieved from https://economix.
blogs.nytimes.com/2012/03/02/why-tuition-has-skyrocketed-at-state-schools/?_r=0; Schram, S. F. (2014) The 
future of higher education and American democracy: Introduction, New Political Science, 36(4), 425-437, DOI: 
10.1080/07393148.2014.954805

35.	  Schram, S. F. (2014) The future of higher education and American democracy: Introduction, New Political Science, 
36(4), 425-437, DOI: 10.1080/07393148.2014.954805

36.	 Berman, J. (2018, May 12). Student debt just hit $1.5 trillion. MarketWatch. Retrieved March 10, 2020 from 
https://www.marketwatch.com/story/student-debt-just-hit-15-trillion-2018-05-08

37.	 The relocation of manufacturing jobs in the United States to the South and overseas in the 1970s and 1980s, for 
instance, dismantled many stable union jobs. Milkman, R. (2006). L.A. story: Immigrant workers and the future of 
the U.S. Labor Movement. New York, NY: Russell Sage Foundation.

38.	 Milkman, R. (2006). L.A. story: Immigrant workers and the future of the U.S. Labor Movement. New York, NY: Rus-
sell Sage Foundation.

39.	 Saunders, D. B. (2015). Neoliberal ideology and public higher education in the U.S. Journal for Critical Education 
Policy Studies, 8(1), 41-77.

40.	 The uneven ways that African American and people of color had access to social welfare programs through the GI 
Bill demonstrates the myth of education as an equalizer even in the 1950s. Higher education also perpetuates social 
inequalities at that time, and in particular, the social reproduction of class hierarchies. Working class students enter 
colleges but still work in working class jobs and trap them into the debt cycle. For more information, see: Callan, P. 
M. (2009). California higher education, the Master Plan, and the erosion of college opportunity. San José, CA: The 

https://digitalcommons.ilr.cornell.edu/cgi/viewcontent.cgi?article=1068&context=workingpapers/
https://digitalcommons.ilr.cornell.edu/cgi/viewcontent.cgi?article=1068&context=workingpapers/
https://doi.org/10.1002/he.169
https://www.cbpp.org/sites/default/files/atoms/files/2017_higher_ed_8-22-17_final.pdf
https://www.cbpp.org/sites/default/files/atoms/files/2017_higher_ed_8-22-17_final.pdf
https://economix.blogs.nytimes.com/2012/03/02/why-tuition-has-skyrocketed-at-state-schools/?_r=0
https://economix.blogs.nytimes.com/2012/03/02/why-tuition-has-skyrocketed-at-state-schools/?_r=0
https://www.dailycal.org/2017/08/29/privatization-increases-inequality-cuts-education-quality/
https://www.dailycal.org/2017/08/29/privatization-increases-inequality-cuts-education-quality/
https://kappanonline.org/labaree-public-schools-private-gain-decline-american-commitment-public-good/
https://kappanonline.org/labaree-public-schools-private-gain-decline-american-commitment-public-good/
https://economix.blogs.nytimes.com/2012/03/02/why-tuition-has-skyrocketed-at-state-schools/?_r=0
https://www.cbpp.org/sites/default/files/atoms/files/2017_higher_ed_8-22-17_final.pdf
https://economix.blogs.nytimes.com/2012/03/02/why-tuition-has-skyrocketed-at-state-schools/?_r=0
https://economix.blogs.nytimes.com/2012/03/02/why-tuition-has-skyrocketed-at-state-schools/?_r=0
ttps://www.marketwatch.com/story/student-debt-just-hit-15-trillion-2018-05-08


Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  75

National Center for Public Policy and Higher Education; Pastor, M. (2018). The state of resistance: What California’s 
dizzying descent and remarkable resurgence mean for America’s future. New York, NY: The New Press; Silva, J. 
(2013). Coming Up Short: Working-Class Adulthood in an Age of Uncertainty. Oxford, UK: Oxford University Press

41.	 Ma, J., Baum, S., Pender, M., & Libassi, C. J. (2019). Trends in college pricing 2019, New York, NY: The College 
Board. https://research.collegeboard.org/pdf/trends-college-pricing-2019-full-report.pdf

42.	 Goldrick-Rab, S., & Kendall, N. (2016). The real price of college (College Completion Series Part 2). Washington, 
D.C.: The Century Foundation. Retrieved from https://production-tcf.imgix.net/app/uploads/2016/02/18123108/
TheRealPriceofCollege_RabKendall.pdf

43.	 Crutchfield, R., & Maguire, J. (2018). CSU: Study of student basic needs. Long Beach, CA: CSU Office of the Chan-
cellor Retrieved from https://www2.calstate.edu/impact-of-the-csu/student-success/basic-needs-initiative/Docu-
ments/BasicNeedsStudy_phaseII_withAccessibilityComments.pdf

44.	 Urban Institute. (2017). Understanding college affordability. Retrieved from http://collegeaffordability.urban.org/
covering-expenses/working-during-college/#/

45.	 Elliots, K. C., & Jones, T. (2019, September 19). Creating accountability for college access and success: Recom-
mendations for the higher education act and beyond. The Education Trust. Retrieved from https://edtrust.org/
resource/creating-accountability-for-college-access-and-success-recommendations-for-the-higher-educa-
tion-act-and-beyond/. In 2013, for example, the federal government proposed improving college affordability by 
allocating more financial aid to those institutions that performed well on measures like graduation rates. Lewin, T. 
(2013, August 22). Obama’s plan aims to lower cost of college. The New York Times. Retrieved from https://www.
nytimes.com/2013/08/22/education/obamas-plan-aims-to-lower-cost-of-college.html; Schram, S. F. (2014) The 
future of higher education and American democracy: Introduction, New Political Science, 36(4), 425-437, DOI: 
10.1080/07393148.2014.954805;

46.	  Alshehri, Y.M. (2016). Performance-based funding: history, Origins, outcomes, and obstacles. Journal of Higher 
Education Theory & Practice 16(4), 33–42.; California Community Colleges Chancellor’s Office (2019). Student 
Centered Funding Formula. Retrieved from https://www.cccco.edu/About-Us/Chancellors-Office/Divisions/Col-
lege-Finance-and-Facilities-Planning/Student-Centered-Funding-Formula

47.	 Saunders, D. B. (2015). Neoliberal ideology and public higher education in the U.S. Journal for Critical Education 
Policy Studies, 8(1), 41-77. 

48.	 Saunders, D. B. (2015). Neoliberal ideology and public higher education in the U.S. Journal for Critical Education 
Policy Studies, 8(1), 41-77 p. 43; Wellen, R. (2005). The university student in a reflexive society: Consequences of 
consumerism and competition. Higher Education Perspectives, 2(1), 24-36

49.	 Pastor, M. (2018). The state of resistance: What California’s dizzying descent and remarkable resurgence mean 
for America’s future. New York, NY: The New Press.; Public Policy Institute of California Higher Education Center. 
(2016). California’s higher education system. Sacramento, CA: Author. https://www.ppic.org/content/pubs/re-
port/R_0416HEBKR.pdf. 

50.	 Pastor, M. (2018). The state of resistance: what California’s dizzying descent and remarkable resurgence mean for 
America’s future. New York, NY: The New Press. Callan, P. M. (2009). California higher education, the Master Plan, 
and the erosion of college opportunity. San José, CA: The National Center for Public Policy and Higher Education.

51.	 Fall enrollment at a glance. (2020, January 21). University of California. Retrieved from https://www.universityof-
california.edu/infocenter/fall-enrollment-glance

52.	  Enrollment. (2018). The California State University. Retrieved from https://www2.calstate.edu/csu-system/about-
the-csu/facts-about-the-csu/enrollment

53.	 California Community Colleges Chancellor’s Office. (2019). Report on California community colleges five-
year capital outlay plan for 2020-21. Sacramento, CA: Author. Retrieved from https://www.cccco.edu/-/
media/CCCCO-Website/Reports/revised-CCCCO_Report_2020-21-cap-outlay-final-draft.ashx?la=en&hash=-
1C95A94D493D32D999180541B56FDB14CE9C384A

https://research.collegeboard.org/pdf/trends-college-pricing-2019-full-report.pdf
https://production-tcf.imgix.net/app/uploads/2016/02/18123108/TheRealPriceofCollege_RabKendall.pdf

https://production-tcf.imgix.net/app/uploads/2016/02/18123108/TheRealPriceofCollege_RabKendall.pdf

https://www2.calstate.edu/impact-of-the-csu/student-success/basic-needs-initiative/Documents/BasicNeedsStudy_phaseII_withAccessibilityComments.pdf
https://www2.calstate.edu/impact-of-the-csu/student-success/basic-needs-initiative/Documents/BasicNeedsStudy_phaseII_withAccessibilityComments.pdf
http://collegeaffordability.urban.org/covering-expenses/working-during-college/#/
http://collegeaffordability.urban.org/covering-expenses/working-during-college/#/
https://edtrust.org/resource/creating-accountability-for-college-access-and-success-recommendations-for-the-higher-education-act-and-beyond/
https://edtrust.org/resource/creating-accountability-for-college-access-and-success-recommendations-for-the-higher-education-act-and-beyond/
https://edtrust.org/resource/creating-accountability-for-college-access-and-success-recommendations-for-the-higher-education-act-and-beyond/
https://www.nytimes.com/2013/08/22/education/obamas-plan-aims-to-lower-cost-of-college.html
https://www.nytimes.com/2013/08/22/education/obamas-plan-aims-to-lower-cost-of-college.html
https://www.cccco.edu/About-Us/Chancellors-Office/Divisions/College-Finance-and-Facilities-Planning/Student-Centered-Funding-Formula
https://www.cccco.edu/About-Us/Chancellors-Office/Divisions/College-Finance-and-Facilities-Planning/Student-Centered-Funding-Formula
https://www.ppic.org/content/pubs/report/R_0416HEBKR.pdf
https://www.ppic.org/content/pubs/report/R_0416HEBKR.pdf
https://www2.calstate.edu/csu-system/about-the-csu/facts-about-the-csu/enrollment
https://www2.calstate.edu/csu-system/about-the-csu/facts-about-the-csu/enrollment
https://www.cccco.edu/-/media/CCCCO-Website/Reports/revised-CCCCO_Report_2020-21-cap-outlay-final-draft.ashx?la=en&hash=1C95A94D493D32D999180541B56FDB14CE9C384A
https://www.cccco.edu/-/media/CCCCO-Website/Reports/revised-CCCCO_Report_2020-21-cap-outlay-final-draft.ashx?la=en&hash=1C95A94D493D32D999180541B56FDB14CE9C384A
https://www.cccco.edu/-/media/CCCCO-Website/Reports/revised-CCCCO_Report_2020-21-cap-outlay-final-draft.ashx?la=en&hash=1C95A94D493D32D999180541B56FDB14CE9C384A


Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  76

54.	 California Community Colleges Chancellor’s Office. (2019). 2019 State of the system report. Sacramento, CA: 
Author. Retrieved from https://www.cccco.edu/-/media/CCCCO-Website/About-Us/Reports/Files/2019-sos-final-
web.ashx?la=en&hash=154BCA70664246A7FBD7C76DEDEF768E2309A1DE

55.	 California Colleges. (2020). Colleges in LA County. Retrieved March 10, 2020 from http://www.californiacolleges.
com/county/los-angeles.html

56.	  Jackson, J., & Warren, P. (2018). California’s tuition policy for higher education: The impact of tuition increases on 
affordability, access, and quality. Sacramento, CA: Public Policy Institute of California. Retrieved from https://www.
ppic.org/wp-content/uploads/californias-tuition-policy-for-higher-education-september-2018.pdf

57.	 Johnson, H., Cook, K., Murphy, P., Weston, M. (2014) Higher education in California: Institutional costs. Sacra-
mento, CA: Public Policy Institute of California. Retreived from https://www.ppic.org/publication/higher-educa-
tion-in-california-institutional-costs/

58.	  Johnson, H., Jackson, J., Lee, C. (2019). Making college affordable. Sacramento, CA: Public Policy Institute of 
California Higher Education Center. Retrieved from https://www.ppic.org/wp-content/uploads/higher-educa-
tion-in-california-making-college-affordable-october-2019.pdf

59.	  Baum, S., Ma, J., Pender, M., & Libassi, C. J. (2018). Trends in student aid 2018. New York, NY: The College Board. 
Retrieved from https://research.collegeboard.org/pdf/trends-student-aid-2018-full-report.pdf

60.	 Baum, S., Ma, J., Pender, M., & Libassi, C. J. (2018). Trends in student aid 2018. New York, NY: The College Board. 
Retrieved from https://research.collegeboard.org/pdf/trends-student-aid-2018-full-report.pdf

61.	 Cook, K. Jackson, J., & Lee, C. (2019). State financial aid in California. Sacramento, CA: Public Policy Institute of Cali-
fornia. Retrieved https://www.ppic.org/wp-content/uploads/jtf-state-financial-aid-in-california.pdf

62.	 Mello, F. (2019, November 13). The Soul-Crushing Cost of College in California, explained. Cal Matters. Retrieved 
February 8, 2020 from https://calmatters.org/explainers/california-cost-of-college-explained/

63.	 Cook, K. Jackson, J., & Lee, C. (2019). State financial aid in California. Sacramento, CA: Public Policy Institute of Cali-
fornia. Retrieved https://www.ppic.org/wp-content/uploads/jtf-state-financial-aid-in-california.pdf

64.	 Mello, F. (2019, November 13). The Soul-Crushing Cost of College in California, explained. Cal Matters. Retrieved 
February 8, 2020 from https://calmatters.org/explainers/california-cost-of-college-explained/

65.	 California Student Aid Commission. (n.d.). Middle class scholarship. Retrieved February 6, 2020 from https://www.
csac.ca.gov/middle-class-scholarship

66.	 California Student Aid Commission. (n.d.). California Chafee grant for foster youth. Retrieved February 6, 2020 from 
https://chafee.csac.ca.gov/

67.	 Duke-Benfield, A., Garcia, R., Walizer, L., Welton, C. (2018) Developing state policy that supports low-income, 
working students. Washington, D.C.: CLASP. Retrieved from https://www.clasp.org/sites/default/files/publica-
tions/2018/09/2018developingstatepolicythatsupportsstudents.pdf

68.	 Mello, F. (2019, September 12). CA college students shell out $2k a month for housing, books, food alone. Cal 
Matters. Retrieved from https://calmatters.org/education/2019/09/california-college-costs-tuition-housing-text-
books-food-survey/?utm_source=CALmatters+Newsletter&utm_campaign=7b91695898-WHATMATTERS_NEWS-
LETTER&utm_medium=email&utm_term=0_faa7be558d-7b91695898-150256049&mc_cid=7b91695898&mc_
eid=2ad59fe93d; California Student Aid Commission. (2019). 2018-19 student expenses and resource survey. 
Rancho Cordova, CA: Author. Retrieved from https://www.csac.ca.gov/sites/main/files/file-attachments/2018-19_
student_expenses_and_resources_survey_web.pdf?1575327209

69.	 Broton, K. M., & Goldrick-Rab, S. (2017). Going without: An exploration of food and housing insecurity among un-
dergraduates. Educational Researcher, 47(2), 121–133. https://doi.org/10.3102/0013189X17741303

70.	 Tinoco, M. (2018). (2018, September 11). L.A. County moves forward on stabilizing rents for 200,000 people. LA 
IST. Retrieved from https://laist.com/2018/09/11/la_county_rent_stabilization_control_housing.php

71.	  Glass, F. (2013). Work, Money, Power and Union in the 21st Century. UC Berkeley Labor Center,  pg 2.

https://www.cccco.edu/-/media/CCCCO-Website/About-Us/Reports/Files/2019-sos-final-web.ashx?la=en&hash=154BCA70664246A7FBD7C76DEDEF768E2309A1DE
https://www.cccco.edu/-/media/CCCCO-Website/About-Us/Reports/Files/2019-sos-final-web.ashx?la=en&hash=154BCA70664246A7FBD7C76DEDEF768E2309A1DE
http://www.californiacolleges.com/county/los-angeles.html
http://www.californiacolleges.com/county/los-angeles.html
https://www.ppic.org/wp-content/uploads/californias-tuition-policy-for-higher-education-september-2018.pdf
https://www.ppic.org/wp-content/uploads/californias-tuition-policy-for-higher-education-september-2018.pdf
https://www.ppic.org/publication/higher-education-in-california-institutional-costs/
https://www.ppic.org/publication/higher-education-in-california-institutional-costs/
https://www.ppic.org/wp-content/uploads/higher-education-in-california-making-college-affordable-october-2019.pdf
https://www.ppic.org/wp-content/uploads/higher-education-in-california-making-college-affordable-october-2019.pdf
https://research.collegeboard.org/pdf/trends-student-aid-2018-full-report.pdf
https://research.collegeboard.org/pdf/trends-student-aid-2018-full-report.pdf
https://www.ppic.org/wp-content/uploads/jtf-state-financial-aid-in-california.pdf
https://calmatters.org/explainers/california-cost-of-college-explained/
https://www.ppic.org/wp-content/uploads/jtf-state-financial-aid-in-california.pdf
https://calmatters.org/explainers/california-cost-of-college-explained/
https://www.csac.ca.gov/middle-class-scholarship
https://www.csac.ca.gov/middle-class-scholarship
https://chafee.csac.ca.gov/
https://www.clasp.org/sites/default/files/publications/2018/09/2018developingstatepolicythatsupportsstudents.pdf
https://www.clasp.org/sites/default/files/publications/2018/09/2018developingstatepolicythatsupportsstudents.pdf
https://calmatters.org/education/2019/09/california-college-costs-tuition-housing-textbooks-food-survey/?utm_source=CALmatters+Newsletter&utm_campaign=7b91695898-WHATMATTERS_NEWSLETTER&utm_medium=email&utm_term=0_faa7be558d-7b91695898-150256049&mc_cid=7b91695898&mc_eid=2ad59fe93d
https://calmatters.org/education/2019/09/california-college-costs-tuition-housing-textbooks-food-survey/?utm_source=CALmatters+Newsletter&utm_campaign=7b91695898-WHATMATTERS_NEWSLETTER&utm_medium=email&utm_term=0_faa7be558d-7b91695898-150256049&mc_cid=7b91695898&mc_eid=2ad59fe93d
https://calmatters.org/education/2019/09/california-college-costs-tuition-housing-textbooks-food-survey/?utm_source=CALmatters+Newsletter&utm_campaign=7b91695898-WHATMATTERS_NEWSLETTER&utm_medium=email&utm_term=0_faa7be558d-7b91695898-150256049&mc_cid=7b91695898&mc_eid=2ad59fe93d
https://calmatters.org/education/2019/09/california-college-costs-tuition-housing-textbooks-food-survey/?utm_source=CALmatters+Newsletter&utm_campaign=7b91695898-WHATMATTERS_NEWSLETTER&utm_medium=email&utm_term=0_faa7be558d-7b91695898-150256049&mc_cid=7b91695898&mc_eid=2ad59fe93d
https://www.csac.ca.gov/sites/main/files/file-attachments/2018-19_student_expenses_and_resources_survey_web.pdf?1575327209
https://www.csac.ca.gov/sites/main/files/file-attachments/2018-19_student_expenses_and_resources_survey_web.pdf?1575327209
https://laist.com/2018/09/11/la_county_rent_stabilization_control_housing.php


Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  77

72.	 Restmeyer, N. (2018). College ready, hungry, and homeless. Sacramento, CA: Speaker’s Office of Research and 
Floor Analysis. Retrieved from https://www.ccleague.org/sites/default/files/images/college-ready-hungry-and-
homeless_assembly_office_of_research.pdf

73.	 Crutchfield, R., Clark, K., Gamez, S., Green, A., Munson, D., & Stribling, H. (2016). Serving Displaced and food 
insecure students in the CSU. Long Beach, CA: CSU Chancellor’s Office. https://presspage-production-content.
s3.amazonaws.com/uploads/1487/cohomelessstudy.pdf?10000

74.	 Brown, P., Chang, T., Zheng, X., Carter, C., Griffin-Desta, J., Heng, E., Martinez, S., Ritchie, L., Cañedo, R. E., Doan, 
C., Galarneau, T., McMillan, C., & Sheean-Remotto, G. (2017). Global Food Initiative: Food and housing security at 
the University of California. Oakland, CA: University of California Office of the President. 

75.	 Goldrick-Rab S., Baker-Smith, C., Coca, V., & Looker, E. (2019). California community colleges #RealCollege survey. 
Philadelphia, PA: Hope Center for College, Community, and Justice. Retrieved from https://hope4college.com/
wp-content/uploads/2019/03/RealCollege-CCCCO-Report.pdf

76.	 Gault, B., Milli, J., & Cruse, L. R., (2018). Investing in single mothers’ higher education: costs and benefits to indi-
viduals, families, and society. Washington, D.C.: Institute for Women’s Policy Research. Retrieved from https://iwpr.
org/wp-content/uploads/2018/06/C469_Single-Mothers-Exec-Summary.pdf

77.	 Deil, Amen, R. (2011). The “traditional” college students: A smaller and smaller minority and its implications for 
diversity and access institutions. Tucson, AZ: University of Arizona Center for the Study of Higher Education

78.	 Torraco, R. (2018), Economic inequality, educational inequity, and reduced career opportunity: A self-perpetuating 
cycle?. New Horizons in Adult Education and Human Resource Development, 30: 19-29. doi:10.1002/nha3.20206

79.	 Torraco, R. (2018), Economic inequality, educational inequity, and reduced career opportunity: A self-perpetuating 
cycle?. New Horizons in Adult Education and Human Resource Development, 30: 19-29. doi:10.1002/nha3.20206 

80.	 Participant 29, personal communication with Marilyn Hernández, August 22, 2018

81.	 Participant 32, personal communication with Melissa Duffus, August 22, 2018

82.	 Participant 37, personal communication with Noemi Covarrubias, August 28, 2018

83.	 Participant 19, personal communication with Gisela Torres, August 24, 2018

84.	 Participant 35, personal communication with Monica Serrano, August 19, 2018

85.	 Participant 38, personal communication with Robert Villareal, August 18, 2018

86.	 Participant 3, personal communication with Alondra Castañón, August 20, 2018

87.	 Participant 13, personal communication with Daniel Torres Velásquez, August 26, 2018

88.	 Davis, A. (1969, October 8). Angela Davis speaking at UCLA 10/8/1969. Retrieved from https://www.youtube.
com/watch?v=AxCqTEMgZUc

89.	 Participant 11, personal communication with Daniel Ocampo, August 29, 2018.

90.	 Participant 39, personal communication with Robert Villareal, August 22, 2018

91.	 Krupnick, M. (2015, October 28). Graduates of four-year universities flock to community colleges for job skills. The 
Hechinger Report. Retrieved from https://hechingerreport.org/graduates-of-four-year-universities-flock-to-com-
munity-colleges-for-job-skills/

92.	 Gordon, L. (2019, September 20). University of California aims to improve graduation rates by 2030. Ed-
Source. Retrieved from https://edsource.org/2019/university-of-california-aims-to-improve-gradua-
tion-rates-by-2030/617723

93.	 Participant 57, personal communication with Iris Lopez, August 28, 2019

94.	 Participant 38, personal communication with Robert Villareal, August 19, 2018

95.	 Participant 36, personal communication with Noemi Covarrubias, August 20, 2018

https://www.ccleague.org/sites/default/files/images/college-ready-hungry-and-homeless_assembly_office_of_research.pdf
https://www.ccleague.org/sites/default/files/images/college-ready-hungry-and-homeless_assembly_office_of_research.pdf
https://presspage-production-content.s3.amazonaws.com/uploads/1487/cohomelessstudy.pdf?10000
https://presspage-production-content.s3.amazonaws.com/uploads/1487/cohomelessstudy.pdf?10000
https://hope4college.com/wp-content/uploads/2019/03/RealCollege-CCCCO-Report.pdf
https://hope4college.com/wp-content/uploads/2019/03/RealCollege-CCCCO-Report.pdf
https://iwpr.org/wp-content/uploads/2018/06/C469_Single-Mothers-Exec-Summary.pdf
https://iwpr.org/wp-content/uploads/2018/06/C469_Single-Mothers-Exec-Summary.pdf
https://www.youtube.com/watch?v=AxCqTEMgZUc
https://www.youtube.com/watch?v=AxCqTEMgZUc
https://hechingerreport.org/graduates-of-four-year-universities-flock-to-community-colleges-for-job-skills/
https://hechingerreport.org/graduates-of-four-year-universities-flock-to-community-colleges-for-job-skills/
https://edsource.org/2019/university-of-california-aims-to-improve-graduation-rates-by-2030/617723
https://edsource.org/2019/university-of-california-aims-to-improve-graduation-rates-by-2030/617723


Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  78

96.	 Participant 43, personal communication with Sebastian Velázquez, August 26, 2018

97.	 Robles, M. M. (2012). Executive perceptions of the top 10 soft skills needed in today’s workplace. Business Com-
munication Quarterly, 75(4), 453-465. DOI: 10.1177/1080569912460400; Wiley Education Services, & Future 
Workplace. (2019). Closing the skills gap 2019. Louisville, KY: Wiley edu, LLC

98.	 Participant 21, personal communication with Jackie Delgado, August 20, 2018

99.	 Participant 36, personal communication with Noemi Covarrubias, August 20, 2018

100.	 Allegretto, S. A., Doussard, M., Graham-Squire, D., Jacobs, K., Thomspon, D., & Thompson, K. (2013). Fast food, 
poverty wages: The public cost of low-wage jobs in the fast-food industry. Berkeley, CA.: UC Berkeley Center for 
Labor Research and Education. Retrieved from http://laborcenter.berkeley.edu/pdf/2013/fast_food_poverty_wag-
es.pdf; Loprest, P. & Mikelson, K. S. (2019). Frontline workers in the retail sector: A profile of characteristics for 
advancement. Washington, D.C.: URBAN Institute. Retrieved from https://www.urban.org/sites/default/files/publi-
cation/100769/frontline_workers_in_the_retail_sector_1.pdf; Ross, M. & Pateman, N. (2019). Meet the low-wage 
workforce. Washington, D.C.: Metropolitan Policy Program at Brookings. Retrieved from https://www.brookings.
edu/wp-content/uploads/2019/11/201911_Brookings-Metro_low-wage-workforce_Ross-Bateman.pdf; Tung, I., 
Lathrop, Y., & Sonn, P. (2015). The growing movement for $15. New York, NY: National Employment Law Project. 
Retrieved from https://www.nelp.org/wp-content/uploads/Growing-Movement-for-15-Dollars.pdf

101.	 Participant 4, personal communication with Alondra Castañón, August 25, 2018

102.	 Participant 4, personal communication with Alondra Castañón, August 25, 2018

103.	 Participant 55, personal communication with Emily Irene, September 2, 2019

104.	 We coded open-ended responses and used the CensusStandard Occupational classifications as a guideline on how 
to categorize the jobs. THE SOC is coded with a six digit number. We divided all 800 occupations using the 2010 
SOC coding structure. This structure already places occupations into major groups based on similar job duties and 
functions. We separated the occupations into five groups: Managers, Professionals, First Line Supervisors, Office 
workers, and Frontline workers.

105.	 Carnevale, A. P., & Smith, N. (2018). Balancing work and learning: Implications for low-income students. Washing-
ton, D. C.: Georgetown University Center on Education and the Workforce. Retrieved from https://1gyhoq479uf-
d3yna29x7ubjn-wpengine.netdna-ssl.com/wp-content/uploads/Low-Income-Working-Learners-FR.pdf; Marksjar-
vis, G. (2015, October 29). Working during college doesn’t always pay, study says. The Chicago Tribune. Retrieved 
February 20, 2020 from https://www.chicagotribune.com/business/ct-working-through-college-costs-1030-biz-
20151029-story.html

106.	 Participant 6, personal communication with Ana Ordóñez, August 25, 2018

107.	 Participant 12, personal communication with Daniel Ocampo, September 4, 2018

108.	 Participant 5, personal communication with Ana Ordóñez, August 20, 2018

109.	 Duke-Benfield, A., Garcia, R., Walizer, L., Welton, C.. (2018) Developing state policy that supports low-income, 
working students. Washington, D.C.: CLASP. Retrieved from https://www.clasp.org/sites/default/files/publica-
tions/2018/09/2018developingstatepolicythatsupportsstudents.pdf

110.	 Participant 58, personal communication with Isaiah Gutiérrez, September 1, 2019

111.	 Participant 32, personal communication with Melissa Duffus, August 22, 2019

112.	 Participant 74, personal communication with Valeria Cardona, August 29, 2019

113.	 Salitokoff, N. (2017). The positive implications of internships on early career outcomes. National Association of 
Colleges and Employers. Retrieved from https://www.naceweb.org/job-market/internships/the-positive-implica-
tions-of-internships-on-early-career-outcomes/

114.	 Knouse, S., Tanner, J., & Harris, E. (1999). The relation of college internships, college performance, and subsequent 
job opportunity. Journal of Employment Counseling, 36 (1), 35-43.

http://laborcenter.berkeley.edu/pdf/2013/fast_food_poverty_wages.pdf
http://laborcenter.berkeley.edu/pdf/2013/fast_food_poverty_wages.pdf
https://www.urban.org/sites/default/files/publication/100769/frontline_workers_in_the_retail_sector_1.pdf
https://www.urban.org/sites/default/files/publication/100769/frontline_workers_in_the_retail_sector_1.pdf
https://www.brookings.edu/wp-content/uploads/2019/11/201911_Brookings-Metro_low-wage-workforce_Ross-Bateman.pdf
https://www.brookings.edu/wp-content/uploads/2019/11/201911_Brookings-Metro_low-wage-workforce_Ross-Bateman.pdf
https://www.nelp.org/wp-content/uploads/Growing-Movement-for-15-Dollars.pdf
https://1gyhoq479ufd3yna29x7ubjn-wpengine.netdna-ssl.com/wp-content/uploads/Low-Income-Working-Learners-FR.pdf
https://1gyhoq479ufd3yna29x7ubjn-wpengine.netdna-ssl.com/wp-content/uploads/Low-Income-Working-Learners-FR.pdf
https://www.chicagotribune.com/business/ct-working-through-college-costs-1030-biz-20151029-story.html
https://www.chicagotribune.com/business/ct-working-through-college-costs-1030-biz-20151029-story.html
https://www.clasp.org/sites/default/files/publications/2018/09/2018developingstatepolicythatsupportsstudents.pdf
https://www.clasp.org/sites/default/files/publications/2018/09/2018developingstatepolicythatsupportsstudents.pdf
https://www.naceweb.org/job-market/internships/the-positive-implications-of-internships-on-early-career-outcomes/
https://www.naceweb.org/job-market/internships/the-positive-implications-of-internships-on-early-career-outcomes/


Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  79

115.	 Participant 74, personal communication with Valeria Cardona, August 29, 2019

116.	 Participant 42, personal communication with Sebastian Velázquez, August 19, 2018

117.	 Smole, D.P. (2005). The campus based financial aid programs: A review and analysis of the allocation of funds to 
institutions and the distribution of aid to students. Washington, DC: Congressional Research Service.

118.	 Scott-Clayton, J. (2017). Federal Work-Study: Past its prime, or ripe for renewal? Evidence Speaks Reports, 2(16). 
Retrieved from https://www.brookings.edu/wp-content/uploads/2017/06/ccf_20170622_scott-clayton_evi-
dence_speaks.pdf

119.	 Baum, S. (2019). Rethinking Federal Work-Study: Incremental reform is not enough. Washington, D.C.: URBAN 
Institute. Retrieved from https://www.urban.org/sites/default/files/publication/100007/rethinking_federal_work_
study_0.pdf

120.	 Barry, E. S., (2008). Teaching tips: Using office hours effectively. Association for Psychological Science. Retrieved 
from https://www.psychologicalscience.org/observer/using-office-hours-effectively; Chickering, A. W., & Gamson, 
Z. F. (1987). Seven principles for good practice in undergraduate education. AAHE bulletin, 5, 2-7. Retrieved from 
https://files.eric.ed.gov/fulltext/ED282491.pdf 

121.	 Horton, M. J. (2016, December 9). Why students should take at least 15 units every semester? The California State 
University. Retrieved from https://www2.calstate.edu/csu-system/news/Pages/Why-Students-Should-Take-15-or-
More-Units-Every-Semester-.aspx

122.	 Zinshteyn, M. (2018, July 6). Work less, study more: California will give grants to community college students at-
tending full-time. EdSource. Retrieved from https://edsource.org/2018/work-less-study-more-california-to-offer-
as-much-as-4000-to-community-college-students-attending-full-time/600025

123.	 UCLA. (n.d.). UCLA First Year Experience. Retrieved from https://www.firstyearexperience.ucla.edu/FAQ

124.	 Participant Number 47, personal communication with Alejandra Varajas, August 26, 2019

125.	 Participant Number 26, personal communication with Juan Muñoz, August 20, 2018

126.	 Shadduck-Hernández, J., Waheed, S., Sharma, P., Stepick, L., Nguyen, V., Macias, M., & Orellana, R. (2018). Hour 
crisis: Unstable schedules in the Los Angeles retail sector. Los Angeles, CA: UCLA Labor Center.

127.	 Participant 23, personal communication with Ema Dorsey, August 26, 2018

128.	 Participant 68, personal communication with Raquel Vaca, September 2, 2019

129.	 Blanchard Kyte, S. B. (2017). Who does work work for? Understanding equity in working learner college and career 
success. Iowa City, IA: ACT Center for Equity in Learning. Retrieved from http://equityinlearning.act.org/wp-con-
tent/uploads/2017/08/WhoDoesWorkWorkFor.pdf

130.	 Participant 69, personal communication with Riya Patel, August 29, 2019

131.	 Tannock, S. & Flocks, S. (2003). “I know what it’s like to struggle”: The working lives of young students in an urban 
community college. Labor Studies Journal, 28(1), 1-30

132.	 Tannock, S. & Flocks, S. (2003). “I know what it’s like to struggle”: The working lives of young students in an urban 
community college. Labor Studies Journal, 28(1), 1-30.

133.	 Participant 3, personal communication with Alondra Castañón, August 16, 2018

134.	 Participant 30, personal communication with Marina Mireles, AUgust 20, 2018

135.	 Rogers, J., Mirra, N., Seltzer, M., & Jun, J. (2014). It’s about time: Learning time and educational opportunity in Cali-
fornia high schools. Los Angeles, CA: UCLA IDEA

136.	 Participant 27, personal communication with Juan Muñoz, August 25, 2018

137.	 Participant 27, personal communication with Juan Muñoz, August 25, 2018

138.	 Participant 55, personal communication with Emily Irene, September 2, 2019

https://www.brookings.edu/wp-content/uploads/2017/06/ccf_20170622_scott-clayton_evidence_speaks.pdf
https://www.brookings.edu/wp-content/uploads/2017/06/ccf_20170622_scott-clayton_evidence_speaks.pdf
https://www.urban.org/sites/default/files/publication/100007/rethinking_federal_work_study_0.pdf
https://www.urban.org/sites/default/files/publication/100007/rethinking_federal_work_study_0.pdf
https://www.psychologicalscience.org/observer/using-office-hours-effectively
https://files.eric.ed.gov/fulltext/ED282491.pdf
https://edsource.org/2018/work-less-study-more-california-to-offer-as-much-as-4000-to-community-college-students-attending-full-time/600025
https://edsource.org/2018/work-less-study-more-california-to-offer-as-much-as-4000-to-community-college-students-attending-full-time/600025
https://www.firstyearexperience.ucla.edu/FAQ
http://equityinlearning.act.org/wp-content/uploads/2017/08/WhoDoesWorkWorkFor.pdf
http://equityinlearning.act.org/wp-content/uploads/2017/08/WhoDoesWorkWorkFor.pdf


Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  80

139.	 Participant 32, personal communication with Melissa Duffus, August, 22, 2018

140.	 Participant 73, personal communication with Trisha Makhija, August 30, 2019

141.	 Participant 17, personal communication with Ema Dorsey, August 26, 2018

142.	 Elling, S. R. & Elling, T. W. (2000) The influence of work on college student development. NASPA Journal, 37(2), 
454-470, doi: 10.2202/1949-6605.1108

143.	 Participant 61, personal communication with Julio Sagastume, September 2, 2019

144.	 Participant 66, personal communication with Mirella Acevedo Pérez, September 4, 2019

145.	 Participant 37, personal communication with Noemi Covarrubias, August 28, 2018

146.	 Participant 47, personal communication with Alejandra Varajas, August 26, 2019

147.	 Participant 64, personal communication with Mayte Ipatzi Guevara, August 28, 2019

148.	 Participant 15, personal communication with Daniel Torres Velásquez., August 23, 2018

149.	 Participant 58, personal communication with Isaiah Gutiérrez, September 1, 2019

150.	 Participant 37, personal communication with Noemi Covarrubias, August 28, 2018

151.	 Participant 68, personal communication with Raquel Vaca, September 2, 2019

152.	 Participant 60, personal communication with Julio Sagastume, September 2, 2019

153.	 Participant 1, personal communication with Alice Jung, August 20, 2018

154.	 Participant 4, personal communication with Alondra Castañón, August 25, 2018

155.	 Hoover, E. (2017, December 10). The verification trap. The Chronicle of Higher Education. Retrieved from https://
www.chronicle.com/article/How-the-Federal-Aid-Process/242012; Scott-Clayton, J. (2017). Federal Work-Study: 
Past its prime, or ripe for renewal? Evidence Speaks Reports, 2(16). Retrieved from https://www.brookings.edu/
wp-content/uploads/2017/06/ccf_20170622_scott-clayton_evidence_speaks.pdf

156.	 U.S. Department of Education. (2019). Federal Pell Grant Program 2017-2018 End of Year Report. Retrieved Janu-
ary 30, 2020 from https://www2.ed.gov/finaid/prof/resources/data/2017-2018pelloeyreports.zip

157.	 U.S. Department of Education. (2019). Federal Pell Grant Program 2017-2018 End of Year Report. Retrieved Janu-
ary 30, 2020 from https://www2.ed.gov/finaid/prof/resources/data/2017-2018pelloeyreports.zip

158.	 Davidson, J.C. (2013). Why community college students are so poor, but only 16.9% received federal pell grants. 
Community College Journal of Research and Practice, 37(7), 503-513.

159.	 Wheelhouse: The Center for Community College Leadership and Research. (2018). Money Left on the Table: An 
Analysis of Pell Grant Receipt Among Financially Eligible Community College Students in California. Retrieved from 
https://education.ucdavis.edu/sites/main/files/ucdavis_wheelhouse_research_brief_vol3no3_online.pdf

160.	 Hoover, E. (2017, December 10). The verification trap. The Chronicle of Higher Education. Retrieved from https://
www.chronicle.com/article/How-the-Federal-Aid-Process/242012

161.	 Participant 47, personal communication with Alejandra Varajas, August 26, 2019

162.	 Participant 47, personal communication with Alejandra Varajas, August 26, 2019

163.	 Participant 55, personal communication with Emily Irene, September 2, 2019

164.	 Participant 56, personal communication with Gabriel Cortina, August 28, 2019

165.	 Participant 56, personal communication with Gabriel Cortina, August 28, 2019

166.	 Hsu, H. (2019). Student Debt is Transforming the American Family. The New Yorker. Retrieved from: https://www.
newyorker.com/magazine/2019/09/09/student-debt-is-transforming-the-american-family

https://www.chronicle.com/article/How-the-Federal-Aid-Process/242012
https://www.chronicle.com/article/How-the-Federal-Aid-Process/242012
https://www.brookings.edu/wp-content/uploads/2017/06/ccf_20170622_scott-clayton_evidence_speaks.pdf
https://www.brookings.edu/wp-content/uploads/2017/06/ccf_20170622_scott-clayton_evidence_speaks.pdf
https://www2.ed.gov/finaid/prof/resources/data/2017-2018pelloeyreports.zip
https://www2.ed.gov/finaid/prof/resources/data/2017-2018pelloeyreports.zip
https://education.ucdavis.edu/sites/main/files/ucdavis_wheelhouse_research_brief_vol3no3_online.pdf
https://www.chronicle.com/article/How-the-Federal-Aid-Process/242012
https://www.chronicle.com/article/How-the-Federal-Aid-Process/242012
https://www.newyorker.com/magazine/2019/09/09/student-debt-is-transforming-the-american-family
https://www.newyorker.com/magazine/2019/09/09/student-debt-is-transforming-the-american-family


Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  81

167.	 U.S. Department of Education. (n.d.). Dependency status. Federal Student Aid. Retrieved February 3, 2020 from 
https://studentaid.gov/apply-for-aid/fafsa/filling-out/dependency

168.	 Participant 43, personal communication with Sebastian Velazquez, August 26, 2018

169.	 Participant 51, personal communication with Brittany Montano, August 30, 2019

170.	 Participant 50, personal communication with Ashley Michel, August 29, 2019 

171.	 Undocumented student program. (n.d.). AB540 and SB68 Eligibility. Retrieved February 3, 2020 from https://undo-
cu.berkeley.edu/legal-support-overview/ab540-eligibility/

172.	 Undocumented student program. (n.d.). AB540 and SB68 Eligibility. Retrieved February 3, 2020 from https://undo-
cu.berkeley.edu/legal-support-overview/ab540-eligibility/

173.	 Immigrant Legal Resource Center. (2012). Comparison Chart: DACA, California Dream Act, AB 540, and DREAM 
Act. Retrieved February 3, 2020 from http://www.sjsu.edu/people/julia.curry/AB540/s2/ilrc-daca_comparison_
chart-2012-10_10.pdf

174.	 Participant 41, personal communication with Sarai Ramos González, August 25, 2018

175.	 Wang, L. J. (2018). AB 540: Tuition waiver policy in California: How student services professionals influence college 
access for undocumented students. Association of Mexican American Educators Journal, 12(1), 67-85. https://doi.
org/10.24974/amae.12.1.378

176.	 Participant 32, personal communication with Melissa Duffus, August 22, 2018

177.	 Participant 32, personal communication with Melissa Duffus, August 22, 2018

178.	 Wang, L. J. (2018). AB 540: Tuition waiver policy in California: How student services professionals influence college 
access for undocumented students. Association of Mexican American Educators Journal, 12(1), 67-85. https://doi.
org/10.24974/amae.12.1.378

179.	 Tannock, S. & Flocks, S. (2003). “I know what it’s like to struggle”: The working lives of young students in an urban 
community college. Labor Studies Journal, 28(1), 1-30.

180.	 Participant 26, personal communication with Juan Muñoz, August 20, 2018

181.	 Participant 26, personal communication with Juan Muñoz, August 20, 2018

182.	 Participant 60, personal communication with Julio Sagastume, September 2, 2019

183.	 Participant 68, personal communication with Raquel Vaca, September 2, 2019

184.	 Participant 40, personal communication with Sarai Ramos González, August 22, 2018 

185.	 Participant 5, personal communication with Ana Ordóñez, August 20, 2018

186.	 Participant 5, personal communication with Ana Ordóñez, August 20, 2018

187.	 Flemming, J. (2019, October 9). Westwood is once again California’s priciest spot for renters, study finds. 
Los Angles Times. Retrieved from https://www.latimes.com/business/real-estate/story/2019-10-09/west-
wood-california-highest-rents; Flores, J. (2019, September 30). ‘We are at war’: Crenshaw residents organizing 
to fight development. LA Curbed. Retrieved from https://la.curbed.com/2019/9/30/20885553/gentrifica-
tion-south-la-crenshaw-subway-coalition

188.	 U.S. Department of Agriculture, (2019). Definitions of Food Security. Retrieved February 10, 2020 from https://
www.ers.usda.gov/topics/food-nutrition-assistance/food-security-in-the-us/definitions-of-food-security.aspx

189.	 Raskind, I., Haardörfer, R., & Berg, C. (2019). Food insecurity, psychosocial health and academic performance 
among college and university students in Georgia, USA. Public Health Nutrition, 22(3), 476-485. doi:10.1017/
S1368980018003439

190.	 Daniel Torres Velasquez, personal communication with Michele Wong, December 5, 2019

191.	 Daniel Torres Velasquez, personal communication with Michele Wong, December 5, 2019

https://studentaid.gov/apply-for-aid/fafsa/filling-out/dependency
https://www.latimes.com/business/real-estate/story/2019-10-09/westwood-california-highest-rents
https://www.latimes.com/business/real-estate/story/2019-10-09/westwood-california-highest-rents
https://la.curbed.com/2019/9/30/20885553/gentrification-south-la-crenshaw-subway-coalition
https://la.curbed.com/2019/9/30/20885553/gentrification-south-la-crenshaw-subway-coalition
https://www.ers.usda.gov/topics/food-nutrition-assistance/food-security-in-the-us/definitions-of-food-security.aspx
https://www.ers.usda.gov/topics/food-nutrition-assistance/food-security-in-the-us/definitions-of-food-security.aspx


Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  82

192.	 Participant 16, personal communication with Ema Dosey, August 23, 2018 

193.	 Participant 40, personal communication with Sarai Ramos González, August 22, 2018 

194.	 Participant 34, personal communication with Monica Serrano, August 19, 2018.

195.	 Participant 47, personal communication with Alejandra Varajas, August 26, 2019

196.	 Participant 47, personal communication with Alejandra Varajas, August 26, 2019

197.	 Participant 15, personal communication with Daniel Torres Velásquez, September 4, 2018 

198.	 Participant 15, personal communication with Daniel Torres Velásquez, September 4, 2018 

199.	 Participant 33, personal communication with Melissa Duffus, August 24, 2018

200.	 Participant 69, personal communication with Riya Patel, August 29, 2019

201.	 Duke-Benfield, A., Garcia, R., Walizer, L., Welton, C.. (2018) Developing state policy that supports low-income, 
working students. Washington, D.C.: CLASP. Retrieved from https://www.clasp.org/sites/default/files/publica-
tions/2018/09/2018developingstatepolicythatsupportsstudents.pdf 

202.	 Tannock, S. & Flocks, S. (2003). “I know what it’s like to struggle”: The working lives of young students in an urban 
community college. Labor Studies Journal, 28(1), 1-30.

203.	 Sukarieh, M. & Tannock, S. (2015). The education penalty: Schooling, learning and the diminishment of wag-
es, working conditions and worker power. British Journal of Sociology of Education, 38(3), 254-264. DOI: 
10.1080/01425692.2015.1093408

204.	 Duke-Benfield, A., Garcia, R., Walizer, L., Welton, C.. (2018) Developing state policy that supports low-income, 
working students. Washington, D.C.: CLASP. Retrieved from https://www.clasp.org/sites/default/files/publica-
tions/2018/09/2018developingstatepolicythatsupportsstudents.pdf

205.	 Tannock, S. & Flocks, S. (2003). “I know what it’s like to struggle”: The working lives of young students in an urban 
community college. Labor Studies Journal, 28(1), 1-30.

206.	 Participant 39, personal communication with Robert Villareal, August 26, 2018

https://www.clasp.org/sites/default/files/publications/2018/09/2018developingstatepolicythatsupportsstudents.pdf 
https://www.clasp.org/sites/default/files/publications/2018/09/2018developingstatepolicythatsupportsstudents.pdf 
https://www.clasp.org/sites/default/files/publications/2018/09/2018developingstatepolicythatsupportsstudents.pdf
https://www.clasp.org/sites/default/files/publications/2018/09/2018developingstatepolicythatsupportsstudents.pdf


Unseen Costs: The Experiences of Workers and Learners in Los Angeles County						      	  83

Labor Center


